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ABSTRACT 

The purpose of thlsi^ study was to begin an assessment 
of the status of ▼ocati.onal education programmi^ng for handicapped 
school-rage students in Texas. Specific objectives were to determine 
the number of special education students enrolled in and completing 
regular and special vocational education classes during the school 
year 1974-1975, to determine why special education students have not 
been enrolled in regular vocational education programs, and to 
estimate the types of services needed to enable more special students 
to enter vocational classes. To accomplish these objectives, 
questionnaires were sent to the school districts to collect the baslc^ 
data, and onslte interviews were conducted, to validate and clarify 
the questionnaire data. Survey results are detailed in narrative and 
tabular form, with recommendations for improvement including 
inservlce programs for vocational and special educators and other 
appropriate school personnel. The squestlonnalres and lettters used in 
the project aife appended. (HF) 
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In our ever changing complex socliety/ the goald of education—self-real- 
ization, desirable human relationships, economic efficiency/ and civic respon- 
sibility—remain constant. The development of physical, emotional, social, 
and mental growth is* still the prime concern of educators. The educational 
goals for children and youth that are classified^ as handicapped are the sain^ 
as those for children and youth that are classified as normal. However, suc- 
cessful attainment of these goals is much more difficult for the handicapped^ 
not only because of their 'impairments, but also because of the barriers that 
are imposed by society. Schools, as well as employers, often shun the handi- 
capped^ecause of the way they "look'/ or because they assume that the handi- 
capped are not as competent as non-handicapped people in all areas. Partially, 
as a result of these all too common attitudes, the handicapped have been seg- 
regated and have not had the access to many of the services, programs, or jobs 
that persons classified as "normal"^have had. . ^ 

These problems ar6 compounded in the educational and employment areas. 
Traditionally, there has been little emphasis in vocational education on pro- 
gramming for the handicapped. This has been, to some extent,, the result of 
vocational" educators' hard work to improve the quality, scope, and image of 
vocational education. They have struggled to prevent their programs from 
becoming the "dumping grounds" for stu^dents who were unable to succeed in 
oth^r programs. In many school districts, handicapped students who qannot 
compet.e on an equal basis with the non-handifcapped may not have the oppor- 
timity to take advantage of regular vocational education programs. 

Hie- 1963 Vocational Education Act charged the statfes' specif ically with 
the responsibility of providing vocational programming for the handicapped. 
Because few changes had taken place in fourjeajraT'^the^^^ Education^ 
Amendments of 1968 mandated t^iat special ^grams be develdj^d with the aid 
of federal funding. Each state wAs required by law to designate at least ten 
percent of /its basic grant for vocational education to be uaid exclusively to 
finance ptograms "for handicapped persons who because of rfie handicapping con- 
dition cannot .succeed in the regular vocational education^program without 
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•special educational assistance *or who reqi^re a modified educational pro- 
gram"' The amenclments defined the term "handicapped" as follows: 

....persons who are mentally retarded, hard of hearing, speech 
impaired, visually handicapped, seriously emotionally disturbed, 
crippled or other health, impaired persons who by reason thi^reof 
require special educational and related setyices. 

■ ; s ' . 

/ 

Purpose |of Study ' ^ 

The purpose of this study was tb begin an assessment of the status of 
vocational educatidO programming for handicapped sclfcol-age students in the 
state of Texas. Its specific objectives, as outlined in the Proposal for 
Reseatch Project in Occupational Education and a6 submitted to the Depart- 
ment of Occupational Education and Technology, Texa^ Education Agency, were 
as follows:- - 

1. To deter:mine the number of special education students who were 
enrolled in regul'ar and special^ vpcational education\classes 
during the school year 1974^1975. j 

2. To determine the number of special education students who s^ccesp-" 
fully comfpleted regular and special vocational education olives 
during the school year 1974-1975. ' 

3. To determine the number of ;8pecial education students referred 

to vocational^Admlsslon, Re^^lew, arid Dismissal Committees as ' ^ 
• described In the Administrative Guide and Handbook for Special 
Educjatlon and their recommendations. j 

4« To determine the reasons why special education students have not 
becm enrolled In regular vocational education programs. 

5. To estimate the number of special education students wh6 may be 
eligible but are not enrolled In vocational educatlo^ ptograms 
because classes are not available. t ' 

6. To estimate the type of services and/or programs th^ are needed 
to enable more special education students t6 enroll In regiS^ar 
and special vocational education classes* 



Rationale for Study ' h * 

In addition to the R^^neral value of coUt^ctlng data concerning the voca- 
tional education programming for speclar education students In Texas, this 
study had increased value because vocational educators have been criticized 
by special educators and others concerning the vocational education services 
availal>le for the handicagjped. However, most of this criticism has been with- 
out specific data, and it was anticipated that this investigation would supply 
some of the necessary data that is needed to substantiate or refute these oj^in- 
ions. This study i^as also designed to explore^ vocational education programming 
for special education students from an independent school district perspective, 
'and to provide general and specific recoiranendations in this area. 



STUDY APPROArM 

T!ie project director dlalgned a two part approach for carrying out the 
objectives* of the study: ( 1) four^dif ferent questionnaires were completed 

by school districts ;.||nd (2) on-^lte Interviews with school district per- 

ft 

soi^el in twenty districts. 

I 

Questionnaires Completed by .School Districts 

The four differ^t types of questionnaires that? were completed by the 
school dis ts provided the basic data concerning vocational education 
programming for special education students in that- district. The informa-^ 
tlon supplied on these questionnaires was related to each of the six objec- 
tives of the study. Four different questionnaires were used because school 
diatricts .preferred to cooperate ^t different levels. Therefore, the differ- 
ent questionnaires represent an effort by the project to get a maximum number 
of responses frcjto the school districts in Texas. 

m 

On-Site Interviews 

Jn the proposal for this project, the stated purpose of the on-site 
interviews was to validate and clarify the data that was received on the 
questionnaire ^orms. However, as the project and the interviews evolved, 
the interviews served more to present an in-depth analysis of vocational 
education programning for special Mucati'on stijd^nts from the perspective 
of the seventeen districts visited. The report of the interviews presents 
a composite personalized view of programming that could not have been accom- 
plished by only analyzing Xhe responses to questionnaires. 

Organization of the Report 

This report is a detailed description of the project activities, findings, 
conclusions, and recommendations. The methodology chapter discusses the pr^- 
cedikres that were used in reference to both the questionnaires and the on-site 
intetyiews. This is considered to be an Important chapter for research pro- 



cedure reasonn, hh well ns tor preHent ing Important information on how the 
data was collected. Hie mall and telephone procedures used for completing 
the quest ionno ires enabled the project to receive substantive responses that 
rep/esent between 70 and 83Z of the school distrlct;s in Texps. Part I of 
t^e report focuses on the data that was obtained from the questionnaires 
that were completed by the individua). school districts. These data it(e ana- 
lyzed and, Interpreted in reference to the six objectives of the study) The 
project activities that are sorted in Part I and the summary and recommend- 
ation sections that are included are based exclusively on the data compiled 
from the questionnaires by the project director. Part II was completed by 
the assistant project director and focuses on the information that was obtain- 
ed during seventeen two-day visits to independent school districts across the 
state of Texas. The major port.ion of these visits consisted of interviews 
With the personnel of each district who are responsible for vocational educa- 
tion programming for special education students^ The project activities that 
are reported in Part II and the summary and recommendation sections that kre^ 
included are based exclusively on the information obtained during th^se visits 
and the observations that were made by th^ assistant project! director. Part 
III of the report, the Executive Summary » represents the combined efforts of 
both the project director and assistant ctirector, . ^» 
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Questlonna'irea Corapleted by School DlstrictB ^ 

The procedurcH used In this r^rt of the study have enabled the project 
to receive substantive responses that represent between 70 and 85X of the 
school districts in Texas that were eligible to respond. Of the 1,126 . 
school districts listed in the 19 75-76 Texas School Directory , 75 were 
deleted from the population for this study because they did not have either 
special education, or vocational education programs- Of the remaining 1,051 
school districts eligible to respond to the project's questionnaires, re- 
turns were received that represent aj^proximately , 968 districts. This njjmber 
is an^>fproximation because of the special education cooperatives. These 
are school districts which combine (heir resources and eligible students , 
for the delivery of special education services. It was not always clear 
whether the director of a cooperative was responding for all of the schools 
iriWftie cooperative or whether his response represented only the school . 
district where he or she was located. In such cases, a resrponse from 
director of a cooperative was assumed to include^all of the districts in 
.that cooperative. Because of the time requirements of the projeft, it was 
not possible to make further inquiries to investigate these responses more 
carefully. Therefore, the range of the substantive responses was estimated 
to be between 70 and 65% of the eligible school districts. 

The procedures that were 'use4 in obtaininj^ these responses from school 
districts involved persistence and a willingness to accept less information 
from school, districts than was originally requested. The sequence of pro- 
cedures used to get responses from the school districts are below: 
1. A letter was mailed to the superintendents of all eligible 
scjiool districts describing the project and its obj^ives — 
^ and asking for their cooperation. Enclosed with the letter 

was a^retum form to indicate their willingneBS to participate 
in the project and spaces for the names and addresses of the 
persons in their district responsible for vocational education 
and special education. (See Appendix A.) 
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Upon riM olvlnn ponlt Ive rertporwu^ t rom tlu» Hupor Int endcnt , 



tho "Dlroctor o\ SpiuMal FclucnLlon Qiu»Ht lonnalro" and the 
"Director oi Vocational Education (^leflt lonnai ro" were mailed 
to the pcrHOHH denlgnated. A letter describing the project and 
Its objectives was also enclosed. (See Appendix B.) ^ 

If a. negative response was received from the superintendent, 
his reasons for not participating were evaluated. If no reason 
was given, or if his reason was considered not adequate, another 
letter was mailed further explaining the importance of the project 
and again requesting his cooperation. Enclosed with this letter 
was the "Supplementary Questionnaire," which asks for less de- 
tailed InfonnaClon than the director questionnaires, and the 



BuperlntendenVwas asked to complete this questionnaire. .(See 
Appendix C.) 

If after three weeks, no response to the original letter was 
received from the superintendent, a follow-up letter asking 
for the cooperation of the superintendent was mailed, 
(See Appendix D.) ^ ^ * 

If after three weeks, no response to a questionnaire was received, 
a follow-up letter asking for the cooperation the respondent, 
was mailed. (See Appendix. E. ) ^ 

If after six weeks, no response to a questionnaire or a letter 
was received, a follow-up letter, explaining the importance of 
the project and again requesting cooperation was mailed. En- 
closed with this letter was the "Supplementary Queatloimaire" 
described above. (See Appendix F.) 

After six weeks of data collection, the "Special Education 
Directory of Programs" was reviewed and all instructional 
officers/supervisors of special education cooperatives whose 
name had not been supplied by 'a superintendent were sent letters. 
This letter asked for their cooperation and described the project 






' ■ f ^ ' • 

• and its obj^t'ctives; A "Director of Special Education Qu^tioft^ 
naire" w^s enclosed |^th this letter. (See Appendix G.) 

8. If after ten weleks. no response to a questionnaire or a letter 
was received, a t^e^^ione call was made to either the person , 
. responsible for vocational or special education programs in 

the district or special education coopjferative and a "Telephone 
Questionnaire" was completed over thef telephone. Because of « 
* time and resource limitations,, all dis^rlfij:* who did not re^ond 

could not be reached by telephpne. (See Appendix F.) 

When *a 11 of the responses to questionnaires had been made, the responses 
were categorized into nine, different combinations of responses.^ The nine 
different combinations of responses, and the number of districts and^ per- 
centage of the total categorized under each are located in Table 1. 

■ V .. ; , . ■ . ' ' ' ' ' ' \- 

On- Site Interviews y 

A stratified random sample of twenty school districts, based on the 
size and geographical location were selected for on-site interviews. Only 
seventeen of these districts were actually visited; ^hree of the districts 
could not be visited because of the illness of a project .staff member and 
the end of the school year did not permit rescheduling. However, the seven- 
teen ^stricts that were visited ;,i3hould be somewhat representative of school 
districts throughout the state. 

These districts ranged in average daily attendance from less than 
300 students to over 100,000 students. Some of them possessed what would 
be considered large vocational education and special edt^ation programs 
and others had very minimal programs. Geographically, school districts 
were visited in all parts of the state and In thirteen of the twenty Educa- 
tional Service Center regions. One school district was visited in regions 

I, 2, 4, 7, 8, 15, 17, 18, and 19; and two districts were visited in regions 

II, 13, 16, and 19. Visits were also planned to districts In regions 9, 10, 
and 12, but were not completed. The specific details of the interview and 
observation procedures will be discussed in Part II of this report. More 
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' NUMBER AND PERCtlfrAGE OF SCHOOL DISTRICT RETURNS 
FOR EACH CATEGORY 



11 



Category af Return 



Number of Districts 



Percentage 



1. "Director of Special Education 

Questionnaire" 

2. "Director of Vocational Education 

Questionnaire" 

3. "Director of Special Education . 

Questionnaire" and "Director 
of Vocational Education 
Questionnaire" 

4. "Supplementary Questionnaire" 

5. "Supplementary Questionnaire" and 

"Director of Vocational Education 
Questionnaire" 

6. - ."Supplementary Questionnaire" and 

"Director of Special Education 
^^o^tionnaire" 

7. "Telephone Questionnaire" 

8. Response from district but refused 
to participate for miscellaneous 
reasons 



No response from district 



TC^ 



215 



75 



250 
219 

"23 

18 
105 

63 
\ 83 

1051 



20Z 



7% 



24Z 
21% 

2Z 

lOZ 

6% 
6% 

100% 
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gfenerally, a visit to a district first involved making f:^ appointments^ 
with the persons who had complete4|^the questionnaires. These respondents 
were informed that the project assistant director wou|d be visiting and 
observing in the district for two days and would UK? to have the oppor- 
tunity to interview other people involved in vocat^nal and special educa- 
tion. It; was suggested that at a minimum, the following persons be made 
available for interviews: one secondary school principal, ^ guidance coun- . 
selor, t^wo special education teachers, a vocational adju8tmei|tcoordinator , 
and two vocational education teachers. The vocatipnal and spe«.al education 
\ facilities in each district were also observed. The on-site interviews 
served more to document the perspective of individual school^ districts in 
the area of vocational education programming for handicapped students than 
as a validation of the data reported on the questionnaires as was originally 
planned. / 

Terms and Abbreviations 

< The following terms and abbreviations will bemused throughout the 

. /' , ■ • " . « 

report • 

VH - Visually Handicapped 

AH - Auditorially Handicapped 

MBI 7 Minimally Brain Injured 

OH - Orthopedically Handicapped or Other Health Impaired 

EMR - Educable Mentally Retarded 

IMR - Trainable Mentally Retarded 

ED - Emotionally Disturbed 

LLD - Language and/or Learning Disabilities 

MH - Multi-handicapped 

AE - Agricultural Education 

DE/- Distributive Education 

HO - Health Occupations 

HE - Homemaking Education 

IE - Industrial Education 

15 



■ ■ ■ / • ' 

VOB - Vocational Office Education ' 
VIA " Vocational Industrial Arts 

m 

VAC " Vocational Adjustment Coordinator 

ADA - Average Daily Attendance 

V£U * Vocatiotial Education for the Handicapped 

CVAE - Coordinated Vocational-Academic Education ^ 

ARD Committee - Admission, Review .and Dismissal Committee 
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PART I 

QUESTIONNAIRES COMPLETED BY SCHOOL DISTRICTS 

Objective I: TO DETERMINE THE NUMBER OF SPECIAL EDUCATION STUDENTS WHO 
WERE EfmOLLED' IN REGULAR AND SPECIAL VOCATIONAL EDUCATION CLASSES DURING 
THE SCHOOL YEAR 197A-1975. * . ' 

Objective 1 is one of the basic ^objectives of the project. On the 
"Director of Special Education Questionnaire" this data was requested 
according to the recognized handicapping conditions and the. type of voca- 
tional program in which students were enrolled. Over 50% of the districts 
originally contacted stated that this type of information was not avail- 
able for the regular vocational education programs. Another 12% of the 
returns indicated th^t the data supplied were pnly estimates because 
adequate records are not maintained. The project considers the handi- 
capping condition and the type of vocational program extremely important 
for fiscal and program accountability. Table 2 presents data for regular 
vocational education programs from the 135 school districts who returned 
the "Director of Special Education Questionnaire" and provided data rela- 
tive to this question » It is evident from Table 2 that the handicapping 
conditions of the majority of special education students seryed in. regular 
programs are language and/or learning disabilities and educable mentally 
retarded. This table also indicates that the vocational programs serving 
the majority of these students are homemaking education, agricultural educa 
tion, industrial education, and vocational industrial arts. 

Table 3 presents the number of special education students in regular 
Vocational education programs as indicated 'on the "Director of Vocational 
Educatiqp Questionnaire," "Supplementary Questionnaire," and "Telephone 
Questionnaire." The "Director of Vocational Education Questionnaire" re- 
quested the number of special education students in regular vocational 
education programs according to ^he type of vocational education program. 
Some of the students counted in this part of Table 3 are the .same students 
that were" counted in Table 2 . This is because there were a number of dis- 
tricts that rfeturtipd both the special education and vocational education 



TABLE 2 



SPECIAL EDUCATION STUBENTS AND PERCENTAGE IN REGULAR 
VOCATIONmAuCATION PRO(?RAMS . i 
"DIRECTOR OF SPECIAL EDUCATION 'QOESTIONNAIRE" ' 



Speqlal Educatloii 
Handicapping Conditions 



VH 



AH 



MBI 



OH 



TMR 



ED 



LLD 



MH 



Total 



i. 



AE 


DE 


HO- 


HE 


IE 


VOE- 


f 

VIA ■ 


XrOTAl 


y 


■ 0 


1 


.3. 


0 


0 




6 


i 


.* 


* 


- * 


, * 


* 


* 




2 


1 




, 3 


12 




• 0 . 


18 


' * 


.,f* 


* 




* 


* 




12 


12 




0 . 


la 


25 


» 


1 ' 


'60 


* 




* 


u . 


22 


* 


*.' 


42 


1 






3 


1 




0 


6 




* 




* 




* 


* 


* 


81 

1 


u 


I: 




113 




40 


495 


6Z 






162 


82 




32' 


34; 


0 

3 






1 


0 




0 


k 


* 






' % 


* 








10 






2 


9 




2 


24 


* 






*'* 


* 




* 


22 


315 


29 




268 


87^ 




115 


824 


22Z 


22 




192 


.62 




82 


. 572 


0 


0 






0 




0 


3 


* 


* 


1 








* 




42^6 


48 


,17 


.523 ' 




21 


158 


1440 


m 


32 ' 


U 


362. ' 


172 


12 


112 ' 


992+ 



* - Less than 12 

■+ r Rounding error is present 
N - 135 districts 



TABLE 3 



SPECIAL EDUCATION STUDENTS AND PERCENtAGE IjN REGULAR 
VOCATIONAL EDUCATION PROGRAMS 



"DIRECTOR OF VOCATIONAL EDUCATION' QUESTIONNAIRE" 



Vocational Educatloi^ 
Program 



T 



Sttidents 



Percentage 

— 



Agricultural Education 
Distributive Education 
Health Occupat^ns 
Homema)clng Educatli^n 
Industrial Education 
Vocational Office Education 
Vocational Industrial Arts 

TOTAL 



61, 


17Z 


6 




73 




86 


25% 


119 




0 




6 ' 




351 


101X+ 



+ Rounding error Is present 



■ % 



OTHER QUESTIONNAIRES 
* • 



Type 



Students 



"Supplementary Questionnaire" (N - 119 districts) 1518 
"Telephone Questionnaire" (N - <20 districts) "A90 



TOTAL 



2008 



20 



r ^ • 17 

questionnaires. This means that at the present level of analysis It Is 
very difficult to estimate the precise number of special education students 
that^are being served in regular vocational education programs, but the data 
does serve to Indicate the types q£ vocational education programs In which 
they are being served. The "Supplementary Questionnaire" and the "Telephone 
Questionnaire" requested only an estimate' of the number of special education 
students that were being served In regular vocational education program 
which also prevents estimating the precise numbe^ ofjBtudents served. Only 
a yery small percentage of the students counted onrthese questionnairs should 
overlap with studfents counted previously because 4nly 41 of the 260 "Supple- 
mentary Questionnaires" returned were from districts that also returned the ^ 
.special education or vocational education director's questionnaires, and 
there Is no overlap with the "Telephone Questionnaire." 

Table 4 presents the number of special education students In^special' 
vocational education programs from the school districts who returned the 
"pirector of Special Education Questionnaire" and provl4|fd data relative to . 
this question. This data clearly Indicates the handicapping conditions that' 
are jnost often se^^Kj^by these special vocational education programs. Table 5 
presents additional data relative to this question from the other three ques- 
tionnaires. A number of the students reported for the "Director of Vocational 
Education Questionnaire" have beeiHcounted above In Table A, but there should 
be little or no overlap for the other tWK questionnaires. According to Texas 
Education Agency statistics there are 9^ school districts that are funded for 
Vocational Education for the Handicapped Programs. At the present level of 
analysis It Is difficult to ascertain the numl)er of Individual districts that 
thBse to tills represent, but It Is estimated that a large percentage .of the 
VEH districts have responded. 

In summary, the exact nimsber of special education students enrolled In 
regular and special vocational education classes has not been determined, but 
data has been collected that may enable a reasonable estimate to be made. The 
maximum number of special education students served In regular vocational 
education programs reported on the four questionnaires was 3,779. This estimate 
Is computed by adding the number of stydents; reported on each type of 
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TABLE A 

SPECIAL EDUCATION STUDENTS AND PERCENTAGE IN 
VOCATIONAL EDUCATION FOR THE HANDICAPPED 

"DIRECTOR OF SPECIAL EDUCATION QUESTIONNAIRE" 



Special Education 
Handicapping Condition ^ Students Percentage 




Visually Handicapped 71 BX 

Auditorially Handicapped 3 * 

MinimaJfly Brain Injured ,102 IIZ 



Orthopedically Handicapped 





I 
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or Other Health Impaired . 1 | * 

Educable Mentally 

Retarded 563 ' ^ 62Z 

Trainable Mentally ,^ ^ . 

Retarded 31 3Z 

Emotionally, Disturbed 15 2% 

Language and /or Learning 

Disabled ^122 13% 



Multi-handicapped 0 ^ 

TOTAL / 908 99Z+. 



Rounding error i$ present 
* Less than IX 



19 



TABLE 5 



SPECIAL EDUCATION STUDENTS IN 



VOCATIONAL EDUCATION FOR THE HANDICAPPEiy||^ 



Type of Questionnaire 



Number of Special 
Education Students' 



"Director of Vocational Education Questionnaire" 
"Supplementary Questionnaire" 
"Telephone Questionnaire" 



325 
796 
266 



J 



TOTA 1387 



p 
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que9tlonnalre and assuming that no student Is counted more tl^an once. It Is 
a f^ct that some students have been counted more than once, that the estimate 
is based on the responses of approximately 70 to 85t of the school districts, 
and that there are- pther^ossible sources of err^n:. The maximum number of 
special education students in special vocational education programs reported 
on the four questionnaires was 2,295. This estimate was computed in the same 
manner as the estimate for r^gy^lat vocatid^al education programs and is sub- 
ject tx) the same sources of error. However, accurate records of the Students 
in V£6 programs are maintained by TEA for funding and supervision purposes, 
and this estimate may not be needed. If the estimates for the jegular and 
.special vocational education are comb^ed, the estimate for the total nmnber 
of special education artudents served in regular a^^ special vocational ed- 
ucation programs is 6,074. This is. 7% of the approxi^tely 85,000 secondi^ry 
special education students in Texas. Another ^timate of the percentage of 
special education students served in vocational education programs may be 
obtained by using the last page of the "Director .of Special Education Ques- 
tionnaire." Data for the 1975-76 academic year was requested here. Districts 
reported that there were 13,858 special educatiQti -students, excluding the 
speech handicapped, between the ages of 14 and 21 enrolled in their districts^ 
and that 3,043 of these students were enrolled in vocational education pro- 



: these 
t, 2/z of thi 



grams. Therefore, IjX of the age-eligible special education students itre 
enrolled in vocational education by this estimate. This estimate represents 
data from less than one-half of the districts in the state and inay also be 
subject to other sources of error. 

■-■v. 

Objective 2: TO DETERMINE THE NUMBER OF SPECIAL EDUCATION STUDENTS WHO 
SUCCESSFULLY COMPLETED REGULAR AND SPECIAL VOCATIONAL EDUCATION CLASSES 
DURING THE SCHOOL YEAR 1974-75. 

Spe(|^£iJc....data concerning the number of special education students who ^ 
have completed vocational education programs was requested on all but the 
"Telephone Questionnaire." It appears that the information requested con- 
cerning the occupational area that these students ate employed in was mis- ^ 
interpreted by th|| respondents in many school districts; therefore, only the 
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nximber of Ispeclal education, students who have completed prografas wn/1 be re- 

- J ' • /• k 

ported heie. Tab^s 6 an* 7 report the number of special education students 

who have completed progranis In 100 districts as Indicated on the "Director 
of Spec&il Education Questionnaire" and '68 districts as indicated on the 
"Director of Vocational Education Questionnaire" respectively. In the/ 
present analysis it is difficult to ^determine the amount of overlap of the y 
number of students who were counted on both Table 6 and Table 7. However, 
both table* do indicate that there are special ^cation ^^tudents comjiletlng . 
vocationi^l/education programs. The "Supplementary Questionnaire" requeste^^ 
an estimate of the numbisr of those students who had completed programs. 
Two hundred eighty-eight (288) students were reported here, and it was 
also estimated that 164 of these students were presently employed. 
Objective 3: T^JfilERMINE/fHE^^^ OF SPECIAL EDUCATION STUDENTS REFERRED 
TO VOCATIONAL ADMISSION, ^EMIEW, AND DISMISSAL COMMITTEES AS DESCRIBED IN 
THE ADMINISTRATIVE GUIDE AND HANDBOOK : FOR SPECIAL EDUCATION AND TlplIR 
RECOMMENDATIONS . ' - ' 

The statistical data received relative to this objective was questionable 
for at least two reasons. The first risason was that^^ly a sm^ll percentage 
of the school districts responded to this question and, second!** a large 
number of comments were written concerning the .admission process Vor special 
education students to regular vocational education programs. TheWture of 
a number of the respondents' comments was that the vocational admission, 
review, and dismissal procedures in their districts were not. as described in 
the Administrative Guide and Handbook for Special Education , Bulletin 711. ^ 
Examples of some of the alternative procedures cited follow: 

1 i>pecial education students are placed in regular vocational educa- 
^ ti^^ classes upon student request without review. 

2, Special education students are placed tot a trial period in jregular 
vocational education classes before ARD committee meets. 

3. Reg^ular counselors/ assign students to regular vocational education 

C classes as needed and appropriate. ^ 
4. The absences, tardinefis, and general behavior of special education 
Students considered "questionable" is reviewed before the ARD com- 
mittee meets. 
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TABLE 6 



^ 

c 



SPECI/X EDUCATION STUDENTS WHO HAVE 
COMPlfeTEDf VOCATIONAL EDUCATION PROGRAMS 



•director of SPECIAL EDUCATION QUESTIONNAIRE* 



Special Education 
Handicapping Condition 



Students 



Visually Handicapped * 

Auditorially Han4icapped 

Minimally Brain Injured 

Orthopedically Handicapped 
or Other Health Ixopaired 

Educable Mentally 
Retarded 

i:ralnable Mentally 
Retarded 

Emotionally Distrubed 

Language and/or Learning 
Disabled 

Mul t i-hand icapped 



0 

6 
55 

12 

548 

30 
27 

A70 
7 



TOTAL 



1155 



N - 100 districts 
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TABLE 7 

■y 

SPECIAL EDUCATION STUDENTS WHO HAVE 
COMPLETED VOCATIONAL EDUCATION PROGRAMS 



"DIRECTOR OF VOCATIONAL EDUCATION QUESTIONNAIRE" 



Vocational Education 
Program 



5^ 



Students 



Agricultural Education 
Distributive, Education 
Health Occupations 
Homemaking Education 
Industrial Education 
Vocational Office Education 
Vocational Industrial Arts 



TOTAL 



193 
112 
9 

254 
129 
35 
' 31 

763 



M - 68 districts 
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s! Special education students are interviewed by vocational education 
teachers to determine placement in regular vocational education 
classes. 

6. Decisions on placement in regular vocational education classes are 
made by the vocational education teach«||b« 

The extensiveness faf these and other alternative procedures was not deter- ^ 
mined. However, it was indicated that a majority of school districts dlml 
not have specific data concerning the number of students referred to tha 
vocational ARp committee, the number recommended for enrollment, the number 
not recommended for enrollment, and 0Le number finally enroll^ed in the 
program. 

Objective 4: TO DETERMINE THE REASONS WHY SPECIAL EDUCATION STUDENTS HAVE 
NOT BEEN ENROLLED IN REGULAR VOCATIONAL EDUCATION PROGRAMS. 

Each of the questionnaires asked the respondent to indicate the reasons 
that have prevented special education students from being enrolled in regular 
vocational education programs in their school district. The data reported 
identified six reasons that wiere indicated on about 94% of the responses. 
This data did not permit a definitive ordering, so the reasons listed below 

are not in any priority. ^ 

■J ' ^ . 

1. Regular education students fill the quota for regular vocational 
education classes. 

2. The safety of special education students would be jeopardised in 
regular vocational education classes. 

3. The safety of regular students woxad be jeopardized by enrolling 

x special education students in regular vocational education classes. 

4. ' Special education «tu4ents are rarely referred to the vocational 

ARD committee for placement. 

5. Special education students are not adequately prepared for the 
vocational education program. 

6. Vocational education j:eachers are not adequately prepared to 
handle special educimbn^tudentg. 
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Objective 5: TO ESTIMATE THE NUMBER OF SPECIAL EDUCATION STUDENTS WHO MAY 
BE ELIcftlE BUT ARE NOT ENROLLED IN VOCATIONAL EDUCATION PROGRAMS BECAUSE 
CLASSES ARE NOT AVAILABLE/ ^ 

Data regarding this objective was only asked for on the "Director of 
Special Education Questionnaire" and the "Director of Vocational Education 
Quest ionnairfe-r' One hundred and twelve (112) respondents estimated that 
they thought there were 666 special eduction students who may be eligible 
for vocatlbnal education classes, but have not been referred to the voca- 
tional ARD coonnittee because appropriate programs are not available. The 
majority of the other respondents indicated that they could not ^swer this 
question, because of a lack of information. 

Objective 6: TO ES^HMATE THE TYPE OF SER^flCES AND/OR PROGRAMS THAT ARE 
NEEDED TO ENABLE MORE SPECIAL EDUCATION STUDENTS TO ENROLL IN REGULAR AND 
SPECIAL VOCATIONAL EDUCATION CLASSES. 

^ On each questionnaire the respondent was asked to indicate the services 
4lind/or programs that would be needed in order to enable more special educa- 
tion students to enroll in vocational education programs. Five examples of 
possible services and/or programs that might be needcid were^ offered on the 
tyo director questionnaires with a space for other suggestions of services 
and/or proaarams to be fillQ in. The "Supplementary Questionnaire" staged 
the five examples of possible services and/or programs and directed the 
respondent to circle the three that they thoxight would be most helpful. 
Table ^ presents the results relative to this objective from the four 
different questionnaires. The first five services and/or programs are the 
ones that were presented as examples on each questionnaire and were, the 
possible choices on the "Supplementary Questionnaire". The last five 
services and /or programs were .supplied by the respondents on the director 
questionnaires. The services and/or programs are presented below. 

A. vocational evaluation - the systematic measurement of aptitudes, 
interests, and work attitudesT" 

B. curriculum modification minor modifications of the curriculum 
j and the demands that are made of enrolled students. 
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SERVICES AND/OR PROGRAMS NEEDED TO ENABLE MORE SPECIAL 
EDUCATION STUDENTS TO ENROLL IN VOCATIONAL EDUCATION PROGRAMS 



^rviccf and/or 
Program 



DSEQ 



Questionnaire 



DVEQ 



SQ 



TQ 




A 


52 


30 


52 


0 


'13A 


B 




2A 


7A 


2 


172 


C 


2A 


22 


A8 


0 


9A 


D 


60 


3A 


71 


0 


165 


E 


A9 


30 


53 


7 


. 139 


F 


lA 


5 


* 


3 


22 


G 


17 


- 8 


*• 


1 


26 


H 


16 


3 


* 


3 


22 


I 


8 


0 


* 


3 


11 


J 


25 


12 


* 


8 


A5 



DSEQ - "Director of yfipecial Education Questionnaire" 
DVEQ - "Director of /Vocational Education Questionnaire" 
SQ " "Supplemental^ Questionnaire" 
TQ - "Telephone Questionnaire" 



* Not a part of "Supplementary Questionnaire" 
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C, learning support -assistance In the form of meetings outside of 
scheduled class times where assistance Is provided to help students 
achieve the objectlvies estabilshed. 

D, liaison services - assistance liji the fc^rm of coordination between 
special education teachers , vocational education teachers, and 
Other significant school personnel who could be helpful to the 
student, 

(" k 

E, teacher aides - assistance In the form of add;itlonal Instructional 
personnel to help student? :^dhleve the objectives established, 

F, vocational education programs for speclaljeducatlon students that 
are similar to CVAE programs, 

s 

G, special vocational education programs for special educatloit^ students 

H, In-servlce training for both special and vocational education ' 
personnel^ ^ 

I* clarlf Icat jx)n of si>eclal and vocational education guidelines and 
more communj^cat;Lon between TEA and ipcal districts, 

J, Increase In funds and facilities for vocational education. 
The data presented In Table 8 Indicates that the two most^ requested programs 
and/or services ^re curriculum modification and liaison services. 

Summary of Questionnaires Completed by School Districts 

In summary^ the data supplied on these questionnaires Illuminate a 
number of very Important facts. Special education students are being served 
by vocational education, but the number of special education students being 
served Is definitely less than 25Z of the secondary special education stu- 
dents an^ soiae data Indicates that It Is less than lOZ, These percentages \^ 
are particularly low when It Is considered that only a very small percentage 
of special education students continue their education after high school, 
*Data.wa6 also collected that Indicated that there were special education 
students eligible for vocational education programs that were not being 
served > because programs were not available. Statistics ok special education 
students who have completed vocational education pxfograsis may also be Inter- 
preted to show that special education students do have the potential to 
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succeed in vocational education programs* The obvious question is: Why are 
not more 'special education students being served in vocational education 
^programs? - 

Data on the functioning of the vocational ARD committee is incomplete, 
and definitely needs further investigation. For example, there were a. 
number of school districts who either telephoned the project office or 
indicated on the questionnaire that their ARD committee had recently had 
its first meeting since receiving the project's questionnaire. The comments 
made concerning the admissions process for special education students to r 
vocational educa t ion ^ programs indicated that in many cases the final decision 
ifi made by the vocational education teacher. There is no question that the 
vocational education teacher is the single person who knows m^at about^ the 
program and the skills needed for success as it presently i^sta, but the 
* vocational education teacher may not be a^ objective concerning possible 
modifications that may need to be made in order to enable a special educa- 
tion student to participate successfully in' it. As a result of the number 
of comments and the data received ^ it is apparent that the guidelines and 
the implementation of the guidelines for the vocational ARD committees as 
described in the Administrative Guide and Handbook for Special Education . 
Bulletin 711, need a thorough investigation. 

Another more subtle question is concerned with ^o gets enrolled in 
vocational education programs when there are only a limited number of spaces 
available. . Our investigation indicated that there are more students who want 
to enroll in vocational educ^ation programs than can be accommodated by the ^ 
present number ^f teachers, facilities dnd other resources available. In a 
majority of these situations, iti^was indicated that the most able-bodied 
students were selected for the limited ntmber of placements available. Civil 
rights and other court decisions haye made it clear that such decisions are 
in contradiction to the^law. The essence of tt^ legal opinions on such 
questions is that all groups should be' made to sacrifice equally and that 
no one group should bear the l^|xrden of the lack of resources. In other w6rds, 
handicapped students should have an equal opportunity to participate in all 
progress. 
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Safety was reported as a iceason for not enrolling more special education 
students in regular vocational (education programs. Historically, the issue 
,of safety has been an issue that has never been substantiated. This question 
is related to the issue of information and knowledge concerning special edu- 
cation students. Our society is laden with misinformation and stereotypes 
about handicapped people in general. -Special education students .with the 
proper supervision ^nd guidance are no more dangerous than ^e "normal 
student. Respondents also stated that special education students were not 
propetly prepared for the vocational education cur^jiculiun and that the voca- 
tional education teachers were not prpperly prepared to educate special 
education students. This is a dilemma about which more information and 
knowledge is needed by all who are conodrned. > 

Four types of services anj^/or programs were indicated as being needed 
to enable more special Education students to enroll in regular and/or 
special vocational education programs. The highest number of responses 
was received by the suggestion for curriculum modification. These modifica- 
tions could include minor changes in the curriculum itself and in the demands 
that would be made of special education students on an individual basis. 
Examples of such modifications 'are alternatives and options where all 
students are not required to complete the course with the same competencies. 
The second highest number of responses were for liaison services. Coordination 
between vocational education and special education has traditionally left 
something to be desired. This is a suggestion for a new job description for 
an already employed person or for a new person whose major responsibility 
would 'be to develop coordination and consultation at the independent school 
district level. Such coprdination would-involve special education-teachers, 
vocational education teachers, guidance counselors, vocational adjustment 
coordinators, and other significant school personnel. The other two ^ suggestions 
that were responded to consistently were the need for vocational evaluations 
which would include aptitude, interests, and work attitude data and the nee^ 
for teacher aides. 
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Comments' made on many of the questionnaires Indicated that an Important 
part of the secondary education program In most school districts In Texas Is 
the Cooperative School Prograxn which 1h jointly sponsored^ by the Texas < 
Rehabilitation Commission, TEA, and the- Independent school districts Involved. 
There are many feelings concerning how the VAC program and vocational education 
fit together. For example, some respondents Indicated that the VAC program 
was the vocational education program for special education students and no 
other program was needed* Vocational education programs are the natural 
place for special education students to receive In-school training before, 
after, or during participation In the VAC program. This training will help 
to enable the future worker better understand the occupational area In which 
he Is employed and may enable the future worker to be promoted along with 
his other "normal" co-workers and be far more productive. 

Recommendations 

1. ' That timely and systematic data collection procedures, designed to gather 
the type of data necessary in order to be able to meet the objectives of this 
study, be Implemented immediately by TEA and the independent school districts. 

2. That the guidelines and functioning of the vocational ARD committees^ in 
the independent school districts be thoroughly investigated. 

3. That in sitiiations where there are not enough vocational education 
resources 9 the speci^fl education students^ be given the opportunity to share 
the limited resources equally. 

4. That present vocational education curriculums be modified in terms of 
the demands required of special education students and the level and type 
of competencies that are needed for course completion. 

5. That resources be made available for the employment of persons whose 
major responsibility is to facilitate coordination between special educa- 
tion, vocarional education, Texas Rehabilitation Commission and other 
significant school personnel. 

6. That the precise number of special education students who are not being 
served because of a lack of vocational programs be ascertained and that each 
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studetit individually interviewed and reviewed so that the most appropriate 
educational program may be determined. 

7. That ait Intensive in-service education program on vocational education 
prograiteing for special education students for vocational education personnel, 
spfccial^ducfation personnel and administrators be initiated to inform them 
of the intent of the 1963 Vocational Education Act and its 1968 amendments, 
atkd to make them aware of the latest developments locally, statewide, and 
nationally. SUch an in-service program would include the assurance that 
each vocational education teacher participate in a minimum of 15 hours of 



instruction on t>re education of special education students in regular voca- 
tional education programs. « 




35 



32 



PART II 
ON-SITE INTERVIEWS 
/ by Jana Lewis 

/ ■ 

Introduction 

The original purpose of the on-site Interviews was to validate and clarify 
the data reported on^ the questloi^nalres and to obtain the Impressions and sug- 
gestions from Individuals In local school districts for Improvement of voca- 
tional education progranmilng for special education students. Rather than 
validating ^he data from the questionnaires, however, the Information gathered 
from the on-site Interviews served more to enhance the questionnaire findings. 

The major portion of the Interviewing was conducted by the assistant ^pro- 
ject director, who was responsible for Interviewing persons In a total of six- 
teen school districts la a period of eight weeks. These persons were Inter- 
viewed In a period of te;n weeks because of a personal emergency. TWo days 
were spent In each district In order to Interview approximately ten persons 
related to special and vocational education. In all districts attempts were^ 
made to Interview the special education director ,^ the vocational educational 
director, one or more special education teachers, one or more vocational 

teachers, a vocational adjustment coordinator, a counselor, and a principal. 
• ■■h • - 

Before traveling to each district, appointments were" made by telephone 

with the directors of special and vocational education programs in the dis- 
trict. These two persons were then asked to make arrangements with the other 
persons in their district. The directors in each district were exceptionally 
willing to participate in this part of the project, and the Interviewer was 
cordially received in every district. 

Development of Interview Procedures and Instrument 

The interview procedures and instrument reflect a continual process of 
development and revision. An interview schedule was first designed and pilot 
tested with twelve graduate sttidents in the special education program at The 
University of Texas at Dallas. Each of these students then designed their own 
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interview instruments for the project as a part of course requirements.* The 
input from, these students and the pilot testing were used in the initial devel- 
opment of the instrument used in the first six districts. This first schedule 
was fairly Intricate and involved » consisting of five typewritten pages and 
its inadequacy began to be revealed during the visit to District #5. 'Here the 
interviewer realized ^hat to understand vocational servici^s available to 
special education students, one must first understand the special education 
and vocational education services available to all students. For example, if 
there at-e no special education services available at the secondary level in a 
district, the question of vocational education services for these students 
becomes meaningless, because there are no identified special education students 
at the secondary level. Likewise, if few vocational education programs are 
available in a district, then special education students have fewer possibil- 
ities to receive vocational training. Therefore, the purpose in obtaining 
information about available special and vocational services was not so much 
to collect an exhaustive list of 9uch services, but rather to gain a better 
perspective of the special education student in his particular school environ- 
ment. . y 

The interview schedule was revised after interviewing in District #6 to 
include fourteen questions. Although this revised form was used during the 
remaining time, it was eventually shortened verbally by the interviewer to in- 
clude five main questions. The final interview procedure and schedule consisted 
of the following five questions, preceded by the questions concerning available 
services: 

1. Are special education students in regular vocational programs? 
How many? 

2. Are there any special education students who are presently not 
being served by regular vocational programs who could be? 

3. Why have special education students not been served? 

4. What would need to be done in order for more special education 
students to be served in regular vocational programs? (Sometimes 
the word ^'regular" was oi^tted where it was thought that the more 
general question was appropriate.) 
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5, If T.E.A. could provide your school district with some kind of 

assistance In order for you to served more special education students 
In regular vocational programs what kind of assistance would be most 
needed? (Sometimes the words *'in regular vocational programs** were 
omitted and replaced by the word 'Vocationally" where it was thought 
that the more general question was appropriate.) ' 

Question and Response Interpretations 

^The interview schedule was designed to code responses into predetermined 
categories, which required a certain amount of interpretation on the part of 
the interviewer."^ 



ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
^\U0kWl2CNY? . } 

None 15% or less 16-30% 31-75Z Do Not Know 

The response solicited was for-^an estimate €>f the percent of age-eligible 
special education studenffi enrolled in regular vocational ptc^rams. For 
example, if the first vocational . of ferings in the district were made to student 
who were fourteen years of age, the information asked for here was an estimated 
percent of all special education students, ages fourteen to twenty-one, being 
served in regular vocational programs. These figures represent rough estimates 
by persons in the school districts ^and are not precise calculations. Do Not 
Know refers to those persons who did not know if special education students 
were enrolled in regular vocational programs. 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTtY NOT BEING 
SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD ffE? 

Yes No Do Not Know 

♦ 

Affirmative responses include the following: 

a. Yes, but only a few. 

b. Yes, but. the severely handicapped will ne^d special vocational 
prpgrams. 

c. Yes, but only the students in Junior high (high school). 
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NtgAtlve responses include the following: 

a. Yes, but not in regular programa \ 

b. Those who can make it in the regular programs are presently being 
served, but there is a need for those needing special vocational 
programs. 

3, WHY HAVE STUDENTS NOT BEEN SERVED? 

Student School/Teacher Needs Respondent State 

Needs Needs Met MisinformiitltHt^^ Restrict*9n8 

Student Needs are tlbse needs as seen from the viewpoint of the respondent 
which- are actions, characteristics, or choices o€ the student. Generally, if 
the student was referred to or described in response to' this question, then the 
reason gtHjfn was categorized as a student need. Examples include the fol- 
lowing: 

a. Students can't succeed in the regular program (academically, 
behaviorally) • ^ 

b. Students can't learn all the skills taught in a vocational class. 

c. Students are too shy and insecure. 

d. Students' handicaps are too severe. 

e. Students cause safety hazards and other problems in the classroom. 

f. Students have. poor attitudes. 

T ■ ...... 

g. Students do not choose to be in regular vocational programs. 

h. Students are unemployable and can't handle job responsibilities. 
!• Students hold back the normal students.- 



School /Teacher Needs are those needs as seen from the viewpoint of the _ 
rMpondent as an action, characteristic, or choice of the school or teacher. 
Generally, if the school or teacher was referred to or described in response 
to this question, then the reason given was categorized as a School/Teacher 
Need . Examples include the* following: 

L. Vocatioxuil teachers lack the understanding, time, and training to 
work with special education students. 
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b. The quota in vocational education Ib filled by selecting the best 
students first. 

c. There is a tcmU t Ion in vocational ediu atlon agalnHt being used (\h a 
"dumping'; ground" tor iinmot ivntcd HtudcMUs. 

d. The district lacks space, facilities, and programs. 

e. Entrance depends on an individual vocational teacher's willingness 
to accept special education students* 

f . Students are not referred by special education teachers. 

g. The district is doing all it presently can. 

h. Students are not made aware of regular vocational programs. 

i. The district lacks vocational evaluation. , 

Needs Met refers to responses in which the persons interviewed ffelt that 
special education students were currently receiving adequate vocational ser- 
vices. Examples include the following: 

a. Special education students have VAC (VEH, CVAE) . 

b. Special education students are better served %i VAC (VEH, CVAE). 

c. Special education students are on an equal entry basis with regular 
students. 

Respondent Misinforaation refers to responses that are m result of a Uck 
of information or a misinterpretation of guidelines and procedures. Exsaplss 
^.nclude the following: 

a. The vocational program would lose its allocations if identified 
special education students were placed there. 

b. It is illegal for special education students to be in regular voca- 
tional programs. 

^# 

State Restrictions refers to responses naming decisions or/barriers at 
tjie state level that prevent special education students from being served. 
Examples include the following: 

y a. Vocational persons at the state level do not want special education 
/ students in regular programs. 
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b. Unnecessary CVAE restrictions prevent vocational service. 

c. Age and size requirements of regular vocational classes prevent 
enrollment . 

d. Contact hours act as a deterrent to serving special education 
students . . * *^ 

e. Special education students cannot be served In cosmetology because 
state regulations prevent specialized skills training. 

4 . WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
^ - STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

Special Vocational School Teacher Student State 

Programs Needs - Needs Needs Revisions 

Special Vocational Programs refers to responses in which the vocational 
program of special education students is viewed either as an addition to, or 
as a separation from the regular vocational prograiti. This category was needed 
In order to classify responses when the iaore generally phrased question was 
asked and when persons responded In an alternative manner to the above ques- 
tion. Examples j^nclude the following: 

a. Place special educatloh students in special vocational lasses. 

» b. Have VEH programs in this district. 

c. Offer programs in whjLch special education students can function. 

d. Have special .vocational programs for the more severely handicapped. 

School Needs refers to needs within the school that must be .met by some 
means before more special education students can be served. School Needs is 
distinguished from Special Vocational Programs by such words as "more^" "space 
and "variety." The need for more vocational programs^ either regular or spe- 
cial, and -the lack of spac^ and money to build facilities is often mentioned 
when referring to School Needa . Examples include, the following: 

a. Have more programs, facilities, instructional units (regular, VEH). 

b. Provide more of a variety of course offerings (regular, VEH). 

c. Expand and enrich the present programs to serve special education 
students. ' . 
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d. Provide machines equipped with safety precautions. ^ 

e. Identify vocational capabilities earlier. 

f. Identify mor^ special education students. 

g. Allow time, effort and patience. 

h. Provide more training stations in the community and the school. 

i. Admit more special education students into the regular vocational 
program. 

j. Have transportation to rehabilitation services in a nearby city. 
k« Require administrators to have college courses in both special and 
vocational education. 

Teacher Needs refers to the needs of teachers that must be met before 
mo^e special education students can be served. Examples include the following: 

'' a. Certain vocational teachers 'must have more understanding and accep- 
tance of special education students, 
b. Vocationa^^ teachers must have assistance in the form of teacher-aides. 
< or smaller classes. 

" c. Vocational teachers must have training in the area of special educa- 
■ ■ tion. 

d. Special and vocational educators must have better communication through 
;^n-service workshops. 

e. Special ejjducation teachers need to make more, referral^ 

■I . 

ktudent Needs refers to needs of students that are presently being met or 
that MS t b«^^t before more special education students can be served* 
'Examples include the following: 

a. Students must have better preparation (math, exploratory courses). 

b. Students needs are presently being met. ^ 

y c. Students must have individual help, special materials and machines. 

d. Students need to become vocationally motivated. 

e. Students must be able to meet certain standards, such as speaking 
English, reading abrlllty, and have knowledge of tool names^. 

^f . Every special education $tudent needs to receive vocational appraisal 
at the eighth grade level. 
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State Revisions refers to recommendations for changes to be made at the 
state level In order to serve more special education students In vocational 
programs. Example^ Include the followlhg: 

a. Modify vocational success criteria for the handicapped. 

b. Orient vocational curriculum more toward the handicapped. 

c. Require 15 ta 20% of all students In regular vocational program^ 
to be special education students. 

d. Eliminate age and class size restrictions. 

e. Combine CVAE and VEH In order to benefit a broader population of 
students. 

f . Clarify and/or change CVAE restrictions to Include special education 
students. 

g. Have better communication between vocational and special education 
at the state level. 

h. Provide more flexible guidelines In areas significant to. smaller 
schools. _ ^ \ ' 

1. Establish an adequate financial system to guarantee vocational train- 
ing to special education students In Texas, 
j. Revise the contact hour policy. 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF ASSISTANCE 
IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION STUDENTS IN REGULAR 
VOCATIONAL PROGRAMS, WHAT KIND OF ASSISTANCE WOULD BE MOST NEEDED? 

' Special Vocational School Teacher Student State 

Programs. Needs Needs Needs jftevls^ns 

the responses solicited for this question refer to specific klp4s of TEA 
assistance and examples are Included under question four. 
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•INDEPENDENT SCHOOL DISTRICT #1 ' . 

I. Description 

Located in the northeastern part of Texas, this school district 
has an ADA between three and six thousand and serves students in four 
elementary schools, one middle school, and one high school. 

II. Special Education Services i 

District #1 is the hefi^d school in a Plan A cooperative. Instruc- 
tional and personnel arrangements at the high school level include one 
class for EMR and MBI students, one class for LLD and ED. students and 
one vocational adjustment coordinator. 

III. Vocational Education Services 

Vocatipnal programs available in the area vocational high school 
Include the folfowing: -'-^•w^ 

Agricultural Education Industrial Cooperative Training 

Distributive Education Drafting 

Homemaking Education . Building Trades 

Vocational Office Education VEH General Construction Trades 

Cosmetology 

« « 

IV. ' Interviews 

The persons interviewed in this district wete a career^counselor, the 
vocational director, the specdtal education director, a VEH teacher, a VAC, 
an assistant superintendent, two special education teachers, and two voca- 
tional teachers. ' 

1^. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS?- 
HOW MANY? 
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Five persons, including both directors, said that special edutjation 
students were in regular vocational programs. A special edvu^tion teacher 
l^nd a vocational teacher said that they were not. The career /counselor , 
the special education director, the vocational director, and the VAC made 
estimates ranging from 5-15% of all age-eligible special education students 
enrolled in regular vocational^ programs . A special education teacher esti- 
mated between 30-60%. 

2. ARE THERE ^Ti SPECIAL EDUCATION STUDENTS WHO AR^i PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS VHO COULD BE? 

Four persons, the special education director, a Special education 
teacher, and two vocational education teachers thought that there were more 
special education students who could be served in the regular vocatiiprial 
^program. One vocatignal teacher dj 



WHY HAVE STUDENTS NOT BEEN/SERVED? 




Seven persons n£lmed Student ^^s . A vocational teacher said that 
special education students could not learn all the necessary skills pre- 
sented in vocational programs. The vocational director and a special educa- 
tion teacher said thai- special education students could not succeed in 
the regular program. One special education teacher thought that special 
education students lacked the necessary preparation and discipline. The 
special education director named safety reasons. One vocational teacher 
said that the student could not perform in areas such as mafh. Another 
vocational teacher named reading problems as the cause. School / Teacher 
Needs were named by three persons. Two of these persons, the assistant 
superintendent and a career counselor, said that vocational teachers have 
backgrounds in indust}ry rather than in education and, therefore, lack the 
patience and understanding necessary for teaching exceptional students. 
The VAC felt that vocational teachers were hesitant because they lacked 
the time to work with these students and because their classes were already 
full. State Restrictions were named by one vocational teacher who said 

/ 
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that special education students could not be served in cosmetology because 
state regulations prevented specialized skills training. 

'4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL ^UCATION 5 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 



' One special education teacher thought that Special Vocational Programs 
were needed. A School Need was named by one special education teacher 
who thought that the regular programs would have to be modified before 
special education students could.be served. Five persons named Teacher 
Needs . The special education director said that there needed to be a change 
in the attitude of vocational teachers who preferred ability students. Uie 
career counselor felt that more special education students could be admitted 
if teacher-aides were made available to vocational teachers . The vocational 
director said that a ratio of one to three persons was needed in order to 
teach the handicapped. A vocational teacher and the VAC thought that smaller 

^^cld^ses Bnd/6r> qualifiecl help was most needed. Student feeds 

were named by one vocational teacher who said.^hat Hl^ecial education 
.students needed better miath preparation « The response of one person was 

^-categorized as a State Revision . The assistant superircendent suggested 

that the vocational criteria for success should be modified for the handi- 
f capped. 

5. IF TEA COULD PROVIDE YOUR SCHbOL DISTRICT WITH S(ME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? ^ 

The responses of four persons were catiegorized as School Needs « A 
special education teacher and the assistant superintendent said that the 
existent programs should be expanded and enriched to provide better tradn- 
ing for special education students. The vocational director named more 
building equipment and space for new programs. The VEH teacher said that 
another handicapped program was needed in order to provide more of a variety 
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of offerings to special education students. Teacher Needs was the cate- 
gory named by four persons. A special education teacher wanted workshops 
provided for both special ajid vocational people in order for both groups 
to be made, more aware of one another. The career counselor, the special 
education .director, and a vocational teacher named a need for teacher-aides 

V. Summary 

Most of the persons interviewed said that less than 15% of all age- 
eligible special education students were in regular vocational programs. 
Student Needs categorized most of the reasons given for special education 
students not enrolled in regular vocational programs. These reasons in- 
clude the student's lack of reaching and math skills, his or her lack of 
preparation and discipline, and generally the student's inability to 

succeed. The need for additional instructional personnel, usually in the 

• • ' 'I 

form of teacher-aides, was mentioned six times in response to serving more 

special education students and to., needed assistance from TEA.^ 
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INDEPENDENT SCHOOL DISTRICT #2 

I, Description 

Located In the northeastern part of Texas, District #2 has an ADA ' 
between ten and thirty-five thousand and Is served by fourteen elemetitary 
Schools, five junior high schools, and two high schools, 

II, Special Education Services 

This 'plan A school district serves students wi.th all the handicapping 
conditions outlined In the Administrative Guide and Handbook for Special 
Education * The instructional and personnel arrangements available at each 
of the three school levels are not reported for this district, 

III, Vocational Education Services 

Vocational programs In this district Include the following: 

HomeipaklUg J^AE Lab , 

Home Management Distributive Education 

Home and Family Living ^ Industrial Cooperative Training 

AutQ Mechanics Vocational Health Occupational 

Education 



Auto Paint and Body 
Cosmetology 



Vocational Agriculture 



^ , Home Economics Cooperative 

Vocational Drafting Education 



""^\ocatlonal Offi^ Education Lab 
Vocational BM Child Care Lab 



CVAE Cooperative 

Vocatlonal<^fflce Education 
Cooperative 



IV, Interviews 



The persons Interviewed In this district were the special education 
director, a special education consultant, the vocational director, a voca- 
tional adjustment coordinator, one special education teacher, two vocational 
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teachers,. a vocational counselor, and a principal. The special education 
director and consultant were Interviewed together and unless otherwise In- 
dicated, represent one response. The responses of two vocational teachers 
were recorded in the same manner* 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 

HOW m|ny? * : 

Responsesffrom the special education director and consultant, a special 
education teaciiexj, a principal, and a vocational counselor indicated that 
special education students were in regular vocational programs; The voca- 
tional directot |aid that he knew of no special education students in the • 
regular prograAs^ The special education director and consultant did not 
estimate the percentage, but both felt that the number of students was very 
few. The vocational counselor estimated tliat 75% of the resource students 
were enrolled in regular vocational programs and that there were no VAC 
students enrolled* 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
B^^G, SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

Responses from a special education teacher, the special education 
director a^d consultant, and from two vocational teachers indicated that 
more speclfl education students could be served. The special education 
teacher felt that resource student were at a major disadvantage because 
they could not qualify for CVAE, VAC, or the regular programs. TWo persons, 
the VAC and the vocational counselor, did not- think any more special educa- 
tion students, could be served in regular programs. 

3. WHY HAVE STUDENTS, NOT BEEN SERVED? ' 

Three persons named School/Teacher Needs . The principal said that 
entrance was based on competitive selection and that teachers saw students 
as a reflection of themselves. The vocational director said that the 
programs were very selective and that teachers in cooperative programs 
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made the final dil^slons. A special education teacher said that t^e quota 
In vocational programs was usually met by selecting the better students , 
and that the vocatloRal counselors did not visit the resource rooms to 
explain the various vocational programs. Resppnses from three persons 
^ were classlf led^as Needs Met . The special education director and con- 
sultant said tl^t special education students had not been served In regular 
vocational programs because they had VAC and CVAE available. The VAC felt 
that the needs of special education students were best met In VAC programs, 
rather than In vocational programs. A vocational counselor "stated t^at VAC 
students had no business being In regular programs. 

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? | 

The special education director and consultant thought that special 
education students needed separate Special Vocational Programs . TTwo re- 
sponses were classified as School Needs . Both vocational teachers felt 
that the greatest need was for more machinery with safety devices, A 
principal felt that the problem was within people in the school and a - 
solution would require time, effort, and patience. A Teacher Need was 
named by the vocational director, who felt that vocational teachers needed 
to know from the beginning what to expect and what would be expected of 
them in the vocational training of these students. A-special education 
teacher, whose response ^was classified as a State Revision , said that 
curriculum in vocational programs should be revised in order to be more 
oriented toward the handicapped. 

y 

i. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

The special education director and consultant thought that assist- 
ance wasN most needed In setting up Special Vocational Programs. School 
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Need^ categorized the lesponse of a special education teacher who said 
that the problem of filled quotas required more vocational teachers. The 
principal named the need fof a State Revision establishing more flexible 
ADA requirements, whicfTwould encourage the vocational mainstreaming of 
special education students. . 

V. Summary ♦ 

There seems to be different opinions about special education 
students being enrolled in regular vocational programs in this district. 
The vocational director said that special education students were not in 
regular programs. However, the vocational counselor estimated that 75Z 
of the resource students were in regular vocational programs, and a special 
education teacher said that resource students do not qualify for any of 
the three kinds of vocational programs available. It does seem clear that 
special education students who are enrolled in VAC classes are not also 
enrolled in regular vocational prqgrams. The two main types of reasons 
given for special education students not being in regular vocational 
programs are that vocational programs are selective and already-^ filled, 
and that special education students have VAC classes. Therd Is no con- 
sensus of opinion regarding how more special education students co^Xd be 
served or regarding needed assistance from TEA. 2^ 
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..M, , INDEPENDENT SCHOOL DISTRICT #3 

I. ^^^^scription 

.< rlhls district, lotil^ted in East Texas » has an AP^^d^(;^i^|^ft three and 
p^i^:CTlousand. It consists of fj.ve elementary schooli^^^ve Intermediate 
school (grade 7), one junior high, and orie high sc* 

II. Special Education Services 

Tht^^lan A school district serves EMR, TMR, and LLD students, as 
well as those with hearing and speech Impairment^. Special education 
Instructional arrangements and personnel at the four school levels In 
this district are not reported, with the exception of one vocational 
adjustment coordinator serving In the high school. 

III. Vocational Education Services 

Vocational programs Include the following; 

Agricultural Education Industrial Arts 

Distributive Education Cosmetology (contracted) 

Homemaklng Education Auto Mechanics, (contracted) 

Industrial Cooperative Training Commercial, Art: (contracted) 

Vocational Office Education Machine S[hop (contracted) 

IV. Interviews r 

■ ■ ^ / ' ' ' 

The persons Interviewed In this district were the assistant super- 



intendent for instruction, a special education teacher, tibe vocational 
adjustment cpo^c^nator, a vocational teacher, a principal, the vocatloi 
director, th*^ Special education director, and a VEH teacher. 



1. ARE SPECIAL EDUCATION STUDENTS IN REGUlA VOCATIONAL PROGRAMS? 
HOW MANY? 

Five persons. Including both directors, said that special education 
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Students were In regular vocational programs « All five persons said that 
homemaklng and agriculture were the programs In which special education 
students were most often placed. Two persons, a special education teacher 
and the VAC, did not think that special education students were In regular 
vocational programs. The vocational director estimated between ll-30t of 
the age-*ellglble special education students to be In regular vocational 
programs. The special education director estimated 20Z and a principal 
said that the figure was between 0-11%. 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

Three persons, a special education teacher, the assistant super- 
intendent, and the vocational director, believed that there were more 
special education students who could be served. The VAC did rvot think 
there were. One vocational teacher did not know. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Three, persons named Student Needs . A vocational teacher said that 
special education students seemed too shy and Insecure. A principal said 
that these students usually did not have the necessary skills In academic 
and behavioral areas. The special education director sa^d that most 
special education students were not capable of succeeding In regxilar voca- 
tional programs. School/Teacher Needs were given by three persons. A 
special education teacher said that vocational teachers, though trained 
vocationally, were not prepared emotionally for dealing with special educa- 
tion students. The assistant superintendent named the lack of space and 
facilities. The vocatlTmal director said that vocational teachers were 
hesitantilj^ecause they did not feel adequately prepared to teach special 
education students. Needs Met classified the response of the VAC, who 
said that regular programs were for regular studentfi and that the VAC pro- 
gram was for special education students. 
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4. WHAT WOULD, NEED TO BE DONE IN ORDER MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

A special education teacher and the vocational director felt, that 
Special Vocational Programs were needed in the district. One vocational 
teacher, whose response was classified as School Needs , said that detec- 
tion of these students needed to be made earlier in order for tbem to 
begin making a career choice. Three persons named Teacher Needs ^ The 
assistant superintendent thought that better staff training was nefieded. 
The principal named the need for professionally trained aides to assist 
vocational teachers. The special education director said that Vocational 
teachers needed to be taught how to work with special education students 
and be given teacher-aides. 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 

I X STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIS- . 

lANCE WOULD BE MOST NEEDED? 

The special education director, whose response was classified as a 
School Need , named the need for more building space. Three persons wanted 
assistance to meet Teacher Needs . The assistant superintendent thought that 
staff development wa» most "needed. The principal feU that money could best 
be used for professionally trai^ied teacher-aides. The vocational director 
named the need for more personnel 1^ order to lower the present teacher/ 
pupil ratio. 

V. Summary 

Estimates of special education students in regular vocational programs 
ranged from 0-30%. Homemaking and agriculture were the programs in which 
special education students were most often placed. Most of those inter- 
viewed thought that more special education students could be served In 
regular vocational programs. Student and School/Teacher Needs classified 
the reasons most often given^for special education students not being 
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enrolled In regular vocational programs. These reasons included the stu- 
dent's lack of academic ability, the ack of student success, and the in- 
adequate p^paration of vocational teachers for working with special 
education students. Teacher Needs was the category most often named in 
response to questions four and five regarding solutions for serving more 
special education students in regular vocational programs. The persons 
respofiding felt that vocational teachers should be given adequate prepara- 
tion for teaching spetial education students and that they should be supplied 
with teacher-aides. 



INDEPENDENT SCHOOL DISTRICT #4 

I. Description - 

This East Texas school district, with an ADA between one and three 
thousand, consists of two elementary schools, one Intermediate school 
(grades 4-6), one junior high, and one high school. 

II. Special Education Services 

District #4 Is the head school In a Plan A cooperative. Instruction 
al arrangements at the elementary and Intermediate level Include four re- 
source rooms and ope self-contained classroom. Presently eight TbfR 
students ranging from age ten to age seventeen are served In this self- 
contained classroom. These students, who do not graduate Into junior high 
or high school, can remain on this campus until they reach age twenty-one 
and not receive any vocational services. Resource rooms are provided 
at the junior high and high scKool level, with one VAC serving In the high 
school. Language and learning dieabllltles and mild retardation are the 
two most often Identified handicaps In this district. One person /aald 
that there was no psychologist available to Identify students whp are 
emotionally disturbed. 

III. Vocational Education Servl|||j9 

Some of the programs provided In this school dlstrlcr Include the 
following: 

#. 

Agriculture Homemaking Education 

Distributive Education Auto Mechanics 

^ Building Trades Metal ^Trades 

Vocational Office Education 4:: < 

In addition, career education Is avallible to student^ beginning 
at the Junior high level. 
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IV. Interviews 



Persons interviewed in District H were the superintendent epresent 
ative, the vocational director, the VAC, the special education director, 
three special education teachers, three vocational teachers, and a voca- 
tional counselor. 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? 

Seven persons, including both directors, said that special education 
students were served in regular^ocational programs. One special educa- 
tion teacher thought that special^ education students wentjLnto the VAC ^ 
program after graduating from junior high, but that tHey were not enrolled 
in regular vocational programs at the high school. One vocational teacher 
did not knov. Estimates of all age-eligl,t>le special education students 
enrolled in regular vocational programs ranged from 70%, a figure given 
by the superintendent representative, to 6%, the response of the special 
education director. The VAC estimated the number to be around 20%. Two 
persons, the vocational director and a vocational counselor gave estimates 
between 50 and 60%. 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PRO^GRAMS WHO COULD BE? 

Five persons, the superintendent representative, the special educa- 
tion director, the- vocational director, a vocational teacher, and a voca- 
tional counselor, thought that there were more special education students 
who could be in regular vocational programs. Two persons, the VAC and a 
special education teacher believed that all the special education students 
who could be in regular vocational programs were now being served. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Four resp6n8es were classified as Student Needs . The vocational 
director said that special education students could not be admitted into 
regular programs if their handicaps were too severe to allow them to 
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benefit from the program. One vocational teacher said that special educa- 
tion students who created safety hazards and who were disruptive could not 
be In regular prograitis. The vocational counselor said that special educa- 
tion students were kept out If they caused problems or caused someone elae 
to get hurt. Another vocational teacher named safety reasons. TWo persons 
Mmed School/Teacher Needs . The superintendent representative thought that 
negative teacher attitudes prevented special education students from being 
Served. The special education director said that regular students were 
served first. Needs Met categorized responses from the VAC and a special 
education teacher, who both said that It was not hard for special educa- 
tion students to get Into regular vocational programs In the district. 
One person, a vocational teacher, felt that the State Restriction of con- 
tact hours acted as a deterrent to serving more special education students. 

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

Thr^e persons, the superintendent representative, the VAC, and the 
vocational director, said that Special Vocational Programs were needed 
In this district. Three persons, a vocational teacher, the vocational 
counselor, and a special education teacher, named a School Need for more 
programs and facilities. Responses from two persons were classified as 
Teacher Needs . The special education director thought that vocational 
teachers needed more education in dealing with the handicapped. A voca- 
ibional teacher felt that better coimiunication between vocational and special 
education was needed. 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT. WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOO TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

The special education director named assistance in setting up Special 
Vocational Programs . Five persons, the superintendent representative, a 
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vocdtlonal teacher^ the vocational director^ a special education teachel:» 
'and a vocational counselor^ responded to the School Need for more building 
funds* The VAC, whose response was categorized as Teacher Needs , suggested 
that vocational teachers be given more exposure In the area of special 
education during their training. One vocational teacher wanted a State 
Revision made concerning tl^e contact hours policy, 

V. > Summary 

« 

% ^ Most person"^ said that special education students were In regular 
vocational programs. More o£^ these persons estimated the number to»be 
50% and over; however, there Is a discrepancy between the responses of 
the special education director^ who gave a 6% estimate, and the vocational 
director, who made an estimate between 50 and 60%« There are also el^t 
TMR students who /do not receive any type of vocational service. Most of 
the persons Interviewed believed that more special educaAon students 
could be served In regular vocational programs but not If the students 
handicap was too severe or If the student created a safety risk. Most 
persons felt that more special education students could be served if 
there were more facilities, regulai vocational programs, and special voca- 
tional programs. The type of assistance most^^^es ted from TEA was for 
building funds. ^ 
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INDEPENDENT SCHOOL DISTRICT #5 

I* Description 

This district Is located In the southern part of Texas and has an 
ADA between one and three thousand. It Is made up of one elementary 
school, one junior high, and one high school. 



II. Special Education Services 

District #5, a member of a Plan A cooperative, has resource and 
self-contained classrooms serving LLD and EMR students the. elementary 
and junior high levels. There is one in^structional unit , for ^thfe deaf-' 
blind on an elementary school campus. Services for TMR stud^nj^s are^ ' ' 
^ntracted from another schpol di^ptric't. Before the VAC program list'' 
year, there. were no specii^l <idi«tation services provided at the high f 
school. \Nc>w there is otte|part-^ time (two ^periods a day) ^resource' tocher 
serving ^ix' students and bne-, vocational adjustment cbordinator Serving 
ten /sttidents. ' - < 



tU. ■ Vocational EducatioaxServices 

Thla %lstvic( ha^ the following vocaLirbnal programs:^ 



Building Trade 
f culture 



AiKto Mechanics 
Distributive Educa^idxi 
Homemakj.ng EducatjL^n ^ 



r f 

^Home ' E^onc^cs Cooperative Edtxi^t ion ;> 

CVAE Cental Copsst^^uctloii^radcs * 

. (;Jui>±Sr high)e^^ ' • \ 

^ CV^I Homemakitig^ Ediicat^ (Junio^^bigh) 

CVAE office Duplication (high schooj) / 



IV. ' Interviews 
The 



personsi inin&ryldwed were the ^|,peclal'>.educA:ioif> direct CVAE 
V IpeacheXy'^'the yocatiohal director, tif^o^vocat-lonal teachers, a counselor^^a 



school ^itfcipaiV, a VAC/ and e^ucatioji. teacHer 
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1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? 

Three persons, the vocational director, a principal, and a VAC said 
that special education students were in regular vocational programs. Three 
persons were classified as saying that special education students were not 
served by regular vocational programs. IVo of these persons, the special 
education director and a special education teacher, actually responded I) 
affirmatively, but both were referring to special education students en- 
rolled in CVAE programs. The counselor felt that there were no special 
education students in regular programs because there were so few identified 
speciaf education students at the high school level. One vocational teacher 
did not know. Four persons, the special education director, the vocational 
director, the VAC, and the principal, estimated that less than lOZ of the 
age-eligible special education students were enrolled in regular vocational 
programs . 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO AR^ PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

Three persons, the special education director, the VAC, and a special 
education teacher, thought that there were more special education students 
who could be served in regular vocational programs. The vocational director 
thought that the maximum number of special education students were presently 
being served. One vocational teacher did not know. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Six persons responded on the basis of School/Teacher Needs . The VAC 
said that vocational teachers did not want "problem kids." A vocational 
teacher thought that it was a natural tendency of most teachers to want 
high achievers. The special education director said that regular voca- 
tional programs were selective, allowing the best students to be admitted 
first. The special education teacher said that special education studcfnts 
had not been served because of the lack of programs, especially for girlq. 
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The principal alsp named the lack of programs, and the vocational director 
felt that the district was already trying everything it could. Needs Met 
was indicated by the counselor, who said that special education students 
were on an equal basis with regular students in entering regular vocational 
programs . 

4 . WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

The CVAE teacher felt that Special Vocational Programs were needed 
to serve more special education students. Four persons named School Needs , 
A vocational teacher said that more facilities were needed. The special 
education teacher thought that more special education students would need to 
be identified before they could be served. The counselor thought that 
identification of students* vocational capabilities at the middle school 
level was needed. The VAC thought that the needs were for special programs, 
more instructors and facilities. A vocational teacher's response, 

categorized as Teacher Needs , was for teacher assistance. One person, the 
special education director, responded in favor of a State Revision requiring 
15-20% of all students in regular vocational progr-^ms to be identified 
special education students. ^ 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

The responses of three persons were classified as School Needs . Tfie 
counselor named funds for personnel, equipment, and building space. The 
special education director wanted TEA to allocate funds for facilities and 
more teaching units, the VAC also named a facility need. 

V. Summary 

It is unclear whether special education students are actually in 
regular vocational programs. Some persons said that they were, others 
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referred to CVAE as regular. Probably the small number of available 
special education services in the high school make it difficult to serve 
an unidentified population of students. Most of the persons interviewed 
thought that there were more special education students who could be 
served* and the need most often named was for more facilities and programs. 
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INDEPENDENT SCHOOL UISTRICX ff6 



I* Description 

V» This south central school district, with an ADA between zero and five 
hundred, consists of one Elementary school, one junior high school, and 
one high school • 

II. Special Education Services 

This small district, a member of a Plan A cooperative, has two re- 
source teachers . One teacher is responsible for approximately seventeen 
students in grades one through four; the other, for approximately twenty- 
two students in grades five through twelve. LLD and EMR students are 
served on the home campus, and two TMR students are sent for educational 
services to the head school of the cooperative a few miles away. Hie 
district is served by one VAC who comes one day a week. Sp^eech therapy 
is also available in the district. 

III. Vocational Education Services 

The onloj^ vocational programs available in this district are agricul- 
ture and homemaking. According to the superintendent, these are all of the 
programs for which th6 district is eligible. Because there are no work pro- 
grams available to regular students, the superintendent felt that there was 
resentment in the district toward the VAC program. 

IV. Interviews 

Persons interviewed were the superintendent, the specialvBducation 
director (of the cooperative) , thte VAC, and two special education teachers. 
The two teachers wtye interviewed at the same time and, unless otherwise 
noted, are considered as one response. The VAC and the special education 
director were located at the head school of the cooperative a few miles 
away. Needs of the head school appeared to be quite different from those 
In District #6. It was not clear in the first two Interview questions 
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whether persons from the head school were responding for their school or 
for District //6. m 



1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? * 

The superintendent and the special education teachers said that there 
were some boys In agriculture. (There are no girls In special education at 
the high school level.) The VAC and special education director said that 
special education students were not In regular vocational jprograms . The 
superintendent did not know the number of special education students In 
regular vocational programs. 

u 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

The VAC and the special education- director felt that more special 
education students could be served* The superintendent and special educa- 
tion teachers felt that all the special education students who could be In 
regular vocational programs were being served. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? , 

Three persons named School /Teacher Needs . The VAC, the special educa- 
tion teachers, and the special education director thought that special 
education students had not been served because of the lack of vocational 
programs In School District #6. Needs Met classified the response of the 
superintendent, who said that special education students were as eligible 
as regular students to enroll In the vocational programs that were available 

V 

A. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

IWo persons, the special education teacher and the special education 
director, named School Needs in the form of additional vocational programs. 
The superintendent, whose response was categorized as Student Needs , felt 
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that the needs of special eclucatlon students were being met in an equal 
manner, if not better, to those of regular students. 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

All four persons responded to School Needs , saying that this small 
school district needed additional vocational allocations- 

V. Suimnary 

It seems that special education students in District //6 can be 
admitted to regular programs, but there are very few vocational programs 
available. In this school district with an ADA of less than five hundred, 
the greatest need is for additional allocations for vocational programs. 
The interviewing in this district raises several questions concerning small 
school districts, such as the kinds cif assistance available to these schools 



and their relationships within cooperat;ives . 




J 




66 



INDEPENDENT SCHOOL DISTRICT «1 

I. Description 

This school district Is located^ln the northern part of Teslas and 

has an ADA between one and three thousand. It consists of two elementary 
schools, one 'junior high, and one high school. 

II. Special Education Services ^ 

r 

Special education services are available to ED, Mfil, EMR,. and LLD 
students In thirteen resource rooms at the elementary level, four resource 
rooms ^t the Junior high school, and one vocational adjustmenf^class in the 
high school. TrtR students are contracted to available services in ^a larger 
school district ^everal miles away. ' / 

III. Vocational Education Services 

This pchool district has the following vocational programs; 

Distributiv^rEducatioii Agriculture (3 different programs) 

Homemaklng Educatlbn Auto Mechanics 

Home Economics Cooperative Education Bulldipg Trades 

Industrial Cooperative Training VEH Building Maintenance 

Vocational Office Education VEH, Home and Community* Services 
Pre-employment Office Education 

IV. i^ntervlews ^ 

Persons interviewed were the vocational director, the special education 
director, special education counselor, two special education teachejrs ^ 
(Junior high), two vocational teachers, two VEH teachers, and th^VAC. 



I. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? 

Five persons said that special education students were In regular 
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vocational proKranm. One 6'£ thetic peraona, the apeeiai education director, 
Haltl .tluit Hpot'lal rcUu at Ion stU(l(MUs In regular high school vocatlonn] 
prognimH were olten VAC stuiients taking agriculture or homemaklng as 
elecllves, One Junior high special education teacher estimated that about 
12Z of her students were in industrial arts. 'Hie special education director 
estimated the number of age-eligible special education students in regular 
vocational programs to be iibout 25Z at 'the Junior high school and about AX 
in high, school. Tliis person said that the higher percentage at the Junior 
high level was the result of there being LLI) resource students in the junior 
high school. One Junior high special education teacher estimated that 
about 25X of her students were in agriculture and homemaking. The VAC made 
an estimate of 25Z. 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGL?tiAR VOCATIONAL PRO(iRAMS WHO COULD BE? 

Four persons, the special education director, the special education 
counselor, the VAC, and VEH teacher, said that more special education student 
could be served. One of these persons, the VEH teacher, thought that the 
number would be small. One VEH teacher and a special education teacher did 
not think that more special education students could be served* *A special 
education teacher and a vocational teacher did not know. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Three persons named Student Needs . The vocational director said that 
safety was the main consideration. One VEH teacher felt that special educa- 
tion students were not in regular programs because they were afraid, had 
poor attitudes, and had low mental abilities. A vocational teacher thought 
that special education students could not pass the academics required in 
vocational programs. School/Teacher Needs categorized responses of three 
persons. The special education director felt that there was an attitude 
problem on the part of vocational people. A vocatijjnal teacher said that 
some vocational teachers might feel special education, students would degrade 



their program, T^e VAC said that vocational programs were selective and full 
One person's response was classified as Needs Met , A special education 
teacher felt that special education students did not need regular vo<:ational 
programs because they had. special vocational programs. The special educa- 
tion counselor, whose response was categorized as otate Restrictions , said 
that vocational people at the state level did not want special education 
students in regular vocational programs. This person also named other re- 
strictions such a'fe the number admitted into a vocational class and age 
requirements. , * 

4. WHi^T WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

Four persons » a special education teacher » the vocational director, 
a vocational teacher, and a VEH teacher, felt that more Special education 
students could be served in Special Vocational Programs . The vocational 
director stressed* the importance of cooperation between special and vocational 
^education atid^^oS^^e need for teachers who iinderstood special education 
st^^ents. Teacher Needs were named by five persons. One spec4.al education 
teacK^ thought that a smaller teacher/pupil ratio was needed. One voca- 
tional teacher said that more special education students could be served 
if they were allowed to enroll. The special education director thought 
that special educators needed to be encouraged to teach skills reinforcing 
the student's vocational training and that vocational educators needed to 
be encouraged to worjc, with special education students. A VEH teacher said 
that more understanding and acceptance was needed in certain vocational 
programs in the school. The VAC said that more regular teachers* woul<l have 
to accept special education students. and gear their classes to meet the 
needs of these students. One person, the special education counselor, thought 
that State Revisions were needed to eliminate age and nujpber restrictions. 

5. IF TEA COULD PROVipE YOUR SCHOOL DISTRI^ WITH SOME KIND OF 
* ASSISTANCE IN ORDER FOR YOU TO SERVE M(M:^ SPECIAL EDUCATION 
^, STUDENTS IN REGULAR VOCATIONAL PROGRAM]?, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 
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One special education teacher felt that assistance in getting Special 
Vocational Programs at the high school was needed. Three persons named School 
Needs. The special education director wanted more regular and special 
programs with realistic training stations simulating joh situations. The 
special education counselor said that more instructional units for vocational 
programs was md^t needed. A VEH teacher requested more commercial equipment. 
Teacher Needs was a category named by four persons. The vocational director 
thought that teacher aides with special education backgrounds were needed. 
A special education teacher wanted TEA to provide visiting teams to work 
with vocational tf^achers. The VAC \jant^ in-service programs provided which 
would inform^^ll teachers about special education students. One VEH teacher 
suggested more reference materials, visual aides, and books for teachers 
and students. A State Revision was named by a vocational teacher who wanted, 
to be able to count special education students on his class role. 

V. Summary ' . - 

School District #7 seems to serve approximately 20 to 25% of the spe^al 
education students at the junior high level and probably less than 10% in 
the high school. Special education students who graduate to high school 
either return to the regular mainstream or become VAC. students, A VAC 
student enrolls into regular vocational classes more for the purpose of taking 
an elective course than for vocational training. There are probably more 
special education students who could be served in regular vocational pro- 
grams. The reasons, given for special education students not being served 
are related to student, school, and teacher needs . It is felt that more 
specl^al education students could be served if there were more special voca- 
tional programs &nd if more needs of teachers could be met. These include 
providing t^cherajl^riU^h more classroom aides and more informative in-service 
programs . V ^ 
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INDEPENDENT' SCHOOL DISTRICT/|8 

I, Description 

Located In nor^D^^ Texas, this district has an ADA between one and 
three thousand and consists of four elementary schools, one junlof high 
school, and one high school. 

II, Special Education Serylces « . 

This Is the first year for school District #8 to be under Plan A, 
Before now all handicapped students were served In one elementary school, 
and trainable students have remained on that campus. Resource rooms are 
available on every elementary campus. The junior high contains one self- 
contained class for EMR students and one LLD resource room. ''Plans are 
underway to convert the EMR self-contained c^^ss Into an Integrated setting 
In which the students attend regular classes such as physical education and 
music. The VAC program, which Is new this year. Is available at the high 
school. 

III. Vocational Education Services 
Vocational Programs are as follows: 

Distributive Education CVAE Building Trades '-^^ 

\ . - ^ (junior high) 

Homemaklng Education ® 

r. . T,JM CVAE Small Engine Repair 

Home Economic Cooperative Education (high school) 

Vocational Office Education Community Services 

Auto Mechanics ' (junior high and high scfiool) 

IV. Interviews » 

The persons Interviewed In this district were the special education 
director, the VAC, a rehabilitation counselor, a CVAE teacher, a vocational 
teacher, the vocational director, a special education teacher and her aide, 
an assistant principal, and a counselor. The VAC and the rehabilitation 
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counselor »were Interviewed together, and unless indicated otherwise, wc^e 
considered as one response. 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? 

The assistant principal thought that there were special education 
students in regular vocational programs. Four persons, the special 
education director, a^vocational teacher, a special education teacher, 

^and a counselor, said that they were not. The vocational director did not 

"know. 

2. ARE THERE ANY" SPECIAL EDUCATION STUDENTS, WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PR^CTAMS WHO COULD BE? 

The VAC, the rehabilitation counselor, a special education teacher 
and her aide believed that there were special educatio^ students who could 
be served by regular vocational programs. Three persons, the special educa^ 
tion director, the assistant princip^, and the counselor did not think 
that more special^education students could be served. Hie vocational direc 
tor and a vocational teacher did not know. The vocational director added 
that special education students in regular vocational programs would reduce 
the effectiveness of the program and that a special kind of person was 
needed to teach special education students. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

TVo responses were categorized as Student^ Needs . The counselor -said 
that special education students were not. in vocational programs because 
they could not handle Job responsil>illties» The vocational director named 
safety reasons. IWo persons named School/Teacher Needs . Ih^. special educa- 
tion director felt that special education students were not in regular pro- 
grams because this was the first year for Plan A in their school district! 
A special education teacher said that special education students were re- 
stricted from both the CVAEand the regular vocational program and, there- 
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fore, received no vocational services. Needs Met classified the response 
of a vocational teacher who said that special education students were not 
In regular programs because he thought they were In CVAE. 

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

The special education teacher thought that Special Vocational Programs 
should be offered to these students at the junior high school. Four persons 
responded to School Needs . The special education director said that the 
district needed time to allow Plan A to take effect. The VAC and the rehab- 
ilitation counselor thought that there should be more training stations In 
the community. A vocational teacher said that more special education students 
could be served If they were admitted to regular programs. The assistant 
principal thought that more special education services were needed in the 
district. The counselor named Teacher Needs , saying that vocational teachers 
needed more education in the area of special education. 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS INTIEGULAR VOCATIONAL P^^RAMS, WHAT KIND OF ASSIST- 

. ANCE WOULD BE MOST NEEDED? 

Three persons responded to School Needs . The special education teacher 
thought that the greatest need was for more facilities and equipment. The 
connseloij suggested TEA provide materials for teaching special education 
students J The vocational director said that administrators should have 
college^ynours in both vocational and special education. Teacher Needs were 

two persons. The special education director said that vocational 
te'^cherff needed more education in order to understand the needs of special 
education students. The assistant principal thought that a lower teacher/ 
pupil ratio should be maintained. , 



f 



V. Summary 

Most persons In this district thought that special education students 
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wer^ not in'regaaldr vpcatibhal prq^grams^.j^/Tliere seemed, to d^ff^r^ng 
op^ipris to v^ether^jiore special e4^p>tibi/ studem^^ be ^)^rved>> 

Special educatioru st^en^ have n^tj^et^ placed dtT for a ^ 

variety; of reasons • Some of ^hes|^,¥^asons include safety risk«^inyolved 
and the lack rof ^programs perso|^ tesponded to ^ 
School Needs 'Iri' reference to hpw more speciaj^^^^ucbtiGkn^^s^ cpuld be 

served and needed asfistasce from TEA. This new Plan A^dlfftrict is attempt- 
ing to provide more and better services to special^ ediibation^ students ^han 
previously provided'. 
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INDEPENDENT SCHOOL DISTRICT #9 



I. Description 



Located In the southern part of the state. Independent School District 
#9 has an ADA between three and six thousand and consists of two elementary 
schools, one junior high school, and o^ie high school. 

II. Special Education Services ^ 

Independent School District #9 Is a Plan B district. At the- elementary 
level are classes for LLD students, EMR students, and one self-contained 
class for the orthopedlcally handicapped. EMR students are Integrated Intb 
regular classes Such as physical education and music. There are classes 
at the junior high and high school for LLD, EMR, and MBI students. One 
VAC serves in the high school. 



III, Vocational Education Services 



Distributive Education Radio ^d TV 

Industrial Cooperative Training Cosmetology 

Home Economics Cooperative Education Air Conditioning and Refrigeration 

Agriculture Printing 

Agricultural Resources Development Drafting 

General Agriculture Mechanics CVAE 

Auto Technology ^* V^A VEH Home and Community Service 



Vocational Office EduJ^tio^^^ 
IV. Interviews 




The special education director and a vocational adjustment coordi- 
nator were unavailable for Interviewing in this district. The persons 
interviewed were the vocational director, a school counselor, k special 
education teacher, a vocational teacher, and a diagnostician. 
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1, ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? 



Three persons, the vocational director, a vocational teacher, and a 
special education teacher, thought that special education students were 
in regular vocational programs. ^ The vocational director thought that 
special education students were only in homemaking and the special educa- 
tion teacher referred to industrial arts. The diagnostician said that 
special education students were not in regular programs. The vocational 
director estimated there to be less than 10% of the age-eligible special 
education students in regular vocational programs, and "a few" was the 
comment made by a vocational teacher. 

2. ARE THERE ANY SPECIAl, . EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

Two perso.ns, the vocational director and a vocational teacher, thought 
that there were more special education students who could be in regular 
vocational programs, but the director did not think that the number was 
large. Neither the counselor nor the diagnostician had any information 
on this question. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Two persons named Student Needs . Both the special education teacher 
and the diagnostician felt that special education students could not be 
successful in the regular vocational program. The vocational director 
named a School/Teacher Need , saying that vocational people were hesitant 
for many reasons, but that it was not realistic to force a special educa- 
tion student onto, a teacher who could ncft deal with the student. Two 
responses were classified as Needs Met . A vocational teacher said that 
special education students had vocational adjustment classes and were 
better served in special programs. A counselor stated that special 
education students were! put in vocational adjustment classes and were 
really not considered for regular ones. 



4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN VOCATIONAL PROGRAMS? 

Three persons named Teacher Needs * The vocational director felt 
that if vocational teachers were to assume ^this responsibility , they 
must be provided with such help as team teaching situations or teacher 
aides. The counselor thought that more vocational teacher training and 
aides were needed. The diagnostician said that cooperation between voca- 
tional and special education was the most important issue. A vocational 
teacher, whose response was classified as Student Needs , thought that 
students would need to be provided with more individualized help in the 
classroom. 

5. IF THE TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

The vocational director's request, categorized as Teacher Needs , was 
for teacher aides. 

•* 

V. Summary 

Probably less than 10% of the age-eligibjr^ special education students 
in this district are in regular vocational/programs. Special education 
students have not been in regular progr^i^ because most persons believed 
that they could not <;^ucceed in tliem^f^d bec^^ise they are already being 
served in vocational ad^ustmeo^b^tTSsV Teacher Needs was the response 
most often named in refer enJH^^tiie ways more special education students 
could be served. These r^s^dbnses include providing hel|» for vocational 
teachers in assuming the responsibility for training handicapped students 
and for better cooperation between special and vocational educators. 
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INDEPENDENT SCHOOL DISTRICT #10 

« 

I. Description 

This district, located In central Texas, has an ADA between two and 
five thousand and consists of one high school, one jun^lor high school, 
one Intermediate school (grades 4-6), one primary school (grades 1-3), 
and a kindergarten. ^ 

II. Special Education Services 

This district operates a Plan A program and has both rea^urce and 
self-contained arrangements. There Is one resource unit for the pre- 
school age children, and one for the kindergarten classes. The primary 
school has four resource units and two self-contained units for students 
with more severe problems of all ages. There are also four resource units 
at the Intermediate school, and two each at the junior and senior high 
schools. Malnstreaming at all levels Is encouraged throughout the dis- 
trict and appears to be functioning satisfactorily. A speech therapist, 
who works primarily with the younger children. Is also employed. 

III. Vocational Education Services 

The following vocational education services are available In the 
district: 

Agriculture Building Trades 

Homemaklng Agriculture Co-op 

Vocational Office Education Occupational ^Orientation 

Distributive Education Industrial Cooperative Training 

CVAE Home and Community Service CVA^ General Mechanical Repair 

CVAE Commercial Food Service CVAE General Mechanical Trades 
CVAE Commercial Clothing Service 

VEH General Construction Trades VEH Home and CommuDdty Living 
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IV. Interviews 

The persons Interviewed in this district were the special education 
director, the vocational education director, the vocational adjustment 
coordinator, a special education teacher, a guidance counselor, ^ VEH 
teacher, and an assistant principal. 

1. ARE .SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? 

Five persons, including both directors, said that special education 
students were being served in regular vocational programs in this district. 
The special education teacher thought that all of the special education 
students had to be in the VAC program so that they would be able to grad- 
uate. The vocational persons intexrviewed appeared to accept the fact 
that some special education students may be able to benefit from the 
regular vocational education program. 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

Four of the seven persons interviewed indicated that all of the 
special education students' needs^were being met by the VEH and VAC pro- 
grams, although some of these needs could also be satisfied by regular 
vocational education programs. The VEH teacher stated that there was at 
least two of his students that deserved a trial period in the regular 
program. Two persons were not certain about the answer to this question. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Five responses were categorized .as School/Teacher Needs . Three of 
the persons in this category felt that "regular" students should have 
first access to the regular programs because they were not permitted in 
the VEH or CVAE programs • A second comment from the guidance counselor 
was that there were scheduling problems. The special education ^udents 
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would only be available to take regular vocational classes at specific 
times. Two responses were categorized as Student Needs / These persons ' 
were of the opinion that the special education students did not possess 
the academic skills needed for the regular vocational education program. 

^4. WHAT WOULD NEED TO BE DONE IN ORDER FOR l^ORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

Five of the persons interviewed were of the opinion that more 
facilities would enable more 8p,ecial education students to be served in 
regular programs. These responses were classified as School Needs . One 
of these persons stated that the needs of special education students were 
being met at only one level, and many of these students preferred to be 
trained in vocational areas other than the areas where the VEH program 
offered instruction. A statement was also made that there was no voca- 
tional aptitude testing prior to entrance for the VEH program because 
there was not a r^nge of programs available from which a special educa- 
tion student could make a choice. 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FO^ YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

The vocational education director expressed School Needs when he 
stated that more facilities were necessary'. The problem of CVAE programs 
not accepting special education students was a real concern here because 
four of the persons interviewed felt that more handicapped students could 
be served if these programs were open to them. These responses were classi- 
fied as State Revisions . Three other respondents felt that although main- 
streaming had been sucieisful, there was still a^eed for in-service 
training for the regularJteachers. The need for more Special Vocational 
Programs was also expressed by two people. 



80 



77 



V. Summary 

Less than 20% of thesSpeclal education students in District //lO 
are being served in regular vocational education classes. The personnel 
who were interviewed did not have, strong feelings against serving these 
students in regular classes, but felt that their needs were being served 
by the VEH and VAC programs. There was one respondent that felt it was 
unfair for special education students to be so limite<J in the choice o^f 
programs that was available for them. Most persons interviewed felt 
that more facilities were needed. 
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INDEPENDENT SCHOOL DISTRICT #11 

J. ^ Dlscrlptlon 

* 

This district loQ^ted In West, T^xas has an ADA between ten and thirty- 
five thousand and consists of twenty-two elementary schools, six junior 
high schools y and three high schools. 

II. Special Education Services 

Teaching arrangements at the elementary level Include resource 
units on every campus, four units for the emotionally disturbed, one 
unit for the blind, and six units for the deaf. There are resource 
rooms at every junior high school and two units for the emotionally 
disturbed. The district also provides seven teachers for a local youth 
Center serving the emotionally disturbed. Every high school has resource 
rooms and diagnostic classTOoms. There are eight vocational adjustment 
classes and one unit for die deaf. This district Is served by two VACVs 
who are responsible for all the student placements and related field work. 
Teaching the students In the eight vocational adjustment classes Is tKe 
responsibility of the work-study teachers. 

III. Vocational Education Services y 

Vocational programs Include the following: 

f 

Distributive Education Masonry 

Homemaklng Education Machine Shop ^ 

Home Economics Cpoperatlire Education Electrical Trades 

Industrial Cooperative Italnlng Refrigeration and Air Conditioning 

Vocational Office Education Building Trades 

Agriculture Radio/TV Repair 

Printing Industrial Electronics 

Auto Mechanics Industrial Engine Repair • 

Auto Body Repair Vocational Drafting 
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Piping Trades 
Welding 



Law Enforcement (contracted) 
^ • €oRmctology (contracted) 



IV. In trer views , . » 

The persons ^Interviewed in. this district were the special education 
director, a -special education teacher, a vocational adjustment coordinator, 
the vocational director, three vocational teachers, and a vocational 
counselor . / , 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS^ 
HOW MANY? ^: \ . : 

Six persons said that special education students were In regular voca- 
ti'onal programs. The VAC added that special education students were in 
the regular programs only If they were sure to make it arid if the voca- 
tional t;jdacher would accept th^ student. ^The special education director 
estimated *theire to be 25-30% of the age-eligible special education 
students in regular vocational programs. A special educatioil teacher ' * 
made an estimate of about 10%. The vocational director and a vocational 
counselor estimated less than 10% • 




2. ARE THERE ANY SPECIAL EDUCATION, STUDENTS WHO, ARE PRESENTLY 
^ NOT BmNG 3BRVH0 VWO COULD BE? . ' 

vFive persons, the special education director, a special education 
teacher, the vocational dijrec tor, and. twb^ vocational teachers, thought 
that more special jjpGcation students could be served. The^ special educa- 
tion director added that more special education students could be in 
regular programs, but the more se^^/^ly handicapped students neem^ special 
vocational programs. A voca;jtlonal counselor believed that there were no 
more special .education students who could be seirved in regular progir^yDis. 



IWo. vocational teachers did not knoW* 
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3.V. WHY HAVE STUDBNfS NOT BEEN SERVElJ?^^, t^idf^l 

ATwp persons named Student Needs . One vocatlorfafteacher referred 
to poor {Student attitudes ;,by saying that students did not want to work 
because '*every thing has always been handed to them." Another vdlf^|||p.onal 
teacher felt the special, education student presented s^ > |;azard8. 
V School/Teacher Ne^ds c^egorlzed the responses of five^^fcv^pB. \a fifpeclal 
• ;^diicatlon teachertv said that .actual entrance Into the progrim depended not 
on the ARD commlt;;teey but ri^theiLon Individual teachers' willingness to 
accept special education studH^^^;Thls teacher added further that special 
. education students / are revf^H^HKy If there Is rpom left over In a voca- 
tional class. * The vocatlonai jaixector stated that regular vocational pro- 
grams are 4e^ig|ied .t;p iservia one target population, regularly enrolled 
^public school/^st^deiqffc goal of ^regular vocatlona^ program Is 

. .to serve thosa'rsttfdents^^^ A vocational teacher named the teactlon of 

vocatlotial v^teacb^rs : to of counselors to use'vocatloijal 

|> education- a for any student not Interested In school.' 

One voc^tlonaS'teaiJdrher thought that special education students might not . 
have been m£|^d^ "^at^^^re; . of vocational programs. A vocational counselor naimK 



L^ck of relerrals by special educators>.||^V; 

4, TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 

ST^liENTS/Tb BE SERVED IN REGULAR VOCATIONAL PROGRAMS? ^ 

*r.i. The .vocational counselor felt that special education students should 
be In Special Vocational^ Programs , separate from regular programs.. School 
H0^di3 were named by two persons. The vocational 41^ector wanted more 
facilities. A vocational teacher saw a need for irore vocatlonai programs 
especially for those In demand that close quickly. TSao persons responded 
with Ifeacher Needs . The VAC saw the need for changes In vocational .atti- 
tudes, but also felt that special education students could npt be'.forced 
Into an unwilling teacher's cl^fiss without defeating the original purpose " 
The special education director felt that challenging workshops jjjljgtvlng 
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both vocational and speclll educators were needed. Stl^dent Needs Classified 
the response of one special education teacher, who thQciiht that students 
would need special help^o succeed in regular prograali^/^ 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WJtH SOME KIND OF • 
ASSISTANCE IN ORDER FCR YOU TO SERVE MO^l? SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS .^^IfflAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

This question was directed to the special ^e^ucation director whose 
response jjiiis^ classified «s a State Revision , He felt that m^re communica- 
tion was heeded between vocational and special education persons at the 
state level. ♦ 



V. Summary. 

■A. ^ 

According to the persons interviewed in Distrii^ct JfU, special educa-' 
tion students are enrolled in regular vocational programs. Estimates of 
age-eligible special education students in regular vocational programs ^^^^ 
ranged from I^jps tfian'^10% to 30%. Most persons thought that there were 
moife spe^al education students L^whp could be'^served, both in regular and 
in special programs. School /Teacher Needs ^s the category named most 
often in giving reasons that prevent special educatioa students from beip^^ 
served. Many of the reasons^ giyen^peem to reflect vocational entrance 
,,birriers placfed on speo^|^education students. Most persons nam«4 needs 
of the 8c|pol and of tJ^»rs that must be met before more*«pecial educa- 
tion students can be served. There is an indicated need for more programs, 
more facilities, changes in vocational attitudes, and more positive inter- 
actions between vocational and special educators. 

ft * 
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IND^fjS^DENT SCHOOL DISTRICT //1 2 

I. Description 

'ii^dependent School District //12, located In West Texas » has an ADA 
between one and three thous^d and consists of one high school, one junior 
high, and one elementary school. ^ 



II. Special Education Services 

This small school district Is a member of a ten-school cooperative. 
Instructional aexvlces available at the high school level Include one re- 
source room and one VAC. % the junior hlghlbchooly students are served 
In one resource room. The elementary school at>ntalns one resource room 
and two self-contained classrooms for the trainable mentally retarded^ 
and for students who cannot function In the regular mainstream. Other " 
services Include one early childhood unit and a homebounjd teacher. 



III. Vocational Education Services 

Vocational programs Include the following: 

Distributive Education Farm Mechanics 

Homemaklrig Education 'f 
/ Agricultural Education 

IV. Interviews 




Meats ProcesflfjLng 
CVAE Hotiie Management 



^ The persons Interviewed In this district were a special educiltlon ^ 
supervisor y a vocational adjustment coordli&litory an ass^fcantiterlnclpal, 
%i diagnostician, a special education teacher, and two vocatlra&l teachers. 
^ The speciajf ci^pcatlon supei^sor and^rthe vocational^ adjustment coordinator 

were Interviewed together, and unless otherwise indicated, were recorded . 
^ . as one respcmse. The assistant prlnqi^al was the person responsible for 
vocational prog^^ In this dlstrl 
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1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? .., ; ' / 



HOW MANY? 



Six persons salj^ thkt special education students were In regular , / 
vocational programs. Four qf th^^e persons ''aidded that thefja:ap€Clal ^iuca- 



tlon students were usually enrolled in agriculture or hotMOUllci AjB; « / Tfl^^^. 
assistant prin<|j^pal and a special education teacher estl^ted 20Z of the.'/^^^ 
age-eligible special education students to be in regular vocat;ional pto*^^/ 
grams . v • " ' 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY 
NOT BEING SERVED WHO COULD BE? 

Four plarsons, the assistant principal, a special ||ucation teacher^ 
atMl two "vocational teachers, ielt that more special education students' 
cpjL^Xi b^ served in regular programs. A diagnostician, the special ediica- 
tlofi supervisor, and the- vocational adjustment coordinator said that there 
wtfre none. 



3. WHY HAVE STUDENTS NOT BEEN SERVED? # 



Two responses given. were based on Si lent Needs . The assistant prin- 
cipal and a vocational teacher said that special students were liotr^j^^oca^ ^ 
Clonal progrinhs because they had not chosen be. Four response sjajiP > ^ 
iiclaBp^fied aB School/Teacher Needs . A sp^ed^lT^ucation teache^ felt^that ,/ /C^'^ 

N^lpl^^^X^^ were reluctant to take extra time with the. students. ♦ 

^^l^^ducation supervisor and the vocational adjustment coordinator 
ifl^he i^d .£or more vocational programs. A vocational teacher said 




' tn:atJt;he't&.vaGf a limited number of classes in only a few programs 

' WHAT l»UlJ)!^^EB>6 .BBr DONE IN ORDHR^ FOR MORE .SPECIAL EDUCATION 

• STUDENiS J^^ife^^^^^ VOCfl^TIONAL^ PROGRAMS? 

The diataqstician thbugjrt that SpeciAl Vocational Programs mi^t. be 
neededNjin the district •/ Scho^pg^eeds were named by tw^resppndenw. The 
assistant pz^npipal- wanted more vocational programs iti fields other than 
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e^reiated to agrlcultu|6. The special education >upervl8oV-i|i;- voca- 
^1 adjustment coordinator felt that the greatest need was for trans- 
^ tation to rehabilitation training offered in a n||arby metropolitan area. 
'o responses were categorized as Teacher Needs . The special education 
teacher thought that vocational people needed a better understanding of 
the capabilities of special education students and that special educators 
needed to be more Informed about available vocational programs. A voca- 
tional teacher thought that the ratio of teachers to pupils would need 
to be reduced. Student 'Needs classlf le,y:he response of a vocational 
teacher, who said that special educatlonWstudents lacked the necessary , 
motivation to develop themselves vocationally. W 

. 5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATkA 
^ STUDENTS IN REGULAR VOCATIO|j^ PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? 

School Needs classified the response of the special education super- 
visor and the vocational adjustment coordinator who wanted assistance in 
geidfclng more facilities and a bus driver. Two persons responded to Teacher 
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The special education teacher wanted counseling services to be 



macfe available by people who urtderstood both special and vocational educa- 
tion. A vocational teacher wanted closer working relationships between 
special education and vocational education. Twp ;)erson8 felt that State 

""'^^^ to¥e^de". The diagnostician ^asked "^or a clarification 
of the guidelines of CVAE. The assistant principal wantib more flexible 
guidelines involving areas critical t«, smkller school?:; such ^a fn^ the CVAE 
Issue and^n the procedures Involved in ^nrokllng students in 1^ voca- 
tional scfcJ^. ^ 



V^p Summary . 

Probably about 20% of the si^cial education students in Independent 
School District #12 are served in ag^lture and hoUmak^g classes. There 

. 8 8 » " « 
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are probably more who could be served, although some special educators 
disagree. Persons IjAterviewed, named School/Teacher Needs tnost^ often 
regarding the reasons preventing special education students from being 
served and the possibilities of them receiving vocational service. There 
appears to need for iQpre vocational programs in t^^s small school 

district. Aflpistance from TEA was needed in two areas: support services 
to help bring special and vocational ateas together and guideline provi- 
sions for smaller schools. 
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INDEPENDENT SCHOOL DISTRICT #13 



I. Description jf ^ 

This district, located in West Texas, has an ADA between ten and 
thirty-five thousand and consists of five high schools, ten junior high 
^ools and thirty-five elementary schools. 



IXf Special Education Services 

Plan A services available to special education students include the 
followingi resource rooms on every elementary, igunior hi^h, and high 
sgfeool campus; self -con twined rooms at some elementary and junior high 



scffbols for mdre severely handicapped students; EMR units in high spools 
that begin at the ninth grade; itinerate teacher? at the high school level 
for students with visual, hearing, and speech handicaps; and J/AC units at 
four of the five high schools. ^^Mainstreaming at^^l levels^ depends on the 
severity of the handicaps. Lyj^and EMR students with more sever|i|poblems 
are. In self-cocifcined classrodntei All TMR Students ar^ in self-contained 
cla^s^rooma. 'This district also has one trainable school Ipr the menjgelly 
retarded ahd educational servicesljkr pregnant girls. 

> '--^-^ ^'^ ■ . .■■ 

Vooatlpnal Education Services 

.Vacatibnal programs at the secondary levej. include thjP fojliowing: 



III. 



^/ ^Distributive Education 
Health Occupations 
^J*^6v^making Education 
""^fi^emaking Cooperative 
jMT^lndi^tifclfla Cooperative Training 
Voic^tional 0£J ice ^Education , 

-.-v. I ^ -^.vA; ■ ' ; 

AgriculttXM , 
IP Cosmetology v , 

^Mechanics ^ ^ 



AutoCjSp.dy 
Machine Shop j ^ 
feidl^g ^ , 
Metal Cab inei-' ^ 

Electrical-trades ' 
Electronljps r. 



jBuilding Wac 



Jil^^tS 
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IV. Interviews 

The persons interviewed in this district were the special education 
director, the vocational directorf two vocational adjustment coordinators, 
a vocational counselor, a high school principal, three vocational teachers,^ 
and one special education teacher. 

§ 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
....^ HOW^?. 

Six persons, including both directors, said that special education • 
students were being served in regular vocational programs in this district. 
One of these persons added that they could get in Inly those programs that 
^^^^ waiting lists. A vocational counselor did not believe that identi- 
fled special education students were in reigular Vocational programs. Both 
of the directors and a special education teacher estimated that less than 
10% of the specia:^ education students were being served by regular vocational 
programs. One irincipal figured that about 30Z of the special educationgft^- 
students in his high school were in regular vocational programs, but he 
thought that a legal limitation of lOZ had been set for the district. 

2. ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE.P^LESENTLY 
NOT BEING SERVED ^0 COULD B^ H ' ' 

Four persons, a specill education teacher, two vocational adjustment 
coordinators, and one vocational counsielor, felt that all the special 
education students who coyld be served in regular programs w«ce being 
served. Four bt;hers, both directors, a principal, mnd a vocational teacher, 
thought that tfiere were^more special education students who could receive 
vocational services. However, the vocationai^teacher thought the number 
WQuld be small. Two vocational teachers did not know. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? ^ 

Student Needs categorize the responses of six persons. The director 
of special education said that the major reason that a special education 



student would not be In the regular vocational program was because he did 
not choose to be. Two vocational adjustment coordinators felt that the 
Students lacked interest and ability. A special education teacher stated 
that one girl had tried and could not make It In the regul^ program. Two 
vocational teachers said that special education students were not In regular 
vocational programs because they were unemployable, IWo responses were 
classified as School/Teacher Needs . The principal felt that vocational 
teachers could be selective of their students because vocational programs 
were In demand. The vocational director said that the best students were 
plqked first. One person responded on the basis of Misinformation , stating 
that the vocational program would lose Its allocations If Identified special 
education students were placed there. 

4. WHAT WOULD NEED TO BE DONE^^aKu ORDER FOR MORE SPECIAL EDUCATION 
^ STUDENTS TO BE SERVED IN RlOTB^ VOCATIONAL PROGRAMS? 

Five persons y the special education director, two vocational 'teacliers, 
i and two vocational adjustment coordinators, believed that more special 
education students could recelvjB vocational services if the district had 
Special Vocational Programs . Student Needs s^ategorlz^d the responaiM of 
a Vocational teachel: and a vocational counselor who sav.a^aed fpr better 
vocational preparation for special education students. Three responses 
were classified as School Needs . The voc^ional director thought that 
more building space was needed for VEH programs. A special education 
teacher felt more programs should be provided if the others were full. 
A principal wanted more vocational pfogjj^ms in order to Insure the traln- 
ing of special education students before Flitting them pn the job and to , 
help them Secure higher level jobs. , ^'l;;^-; 

5. • IF TEA COULD fflpVIDE YOUR SCHOOL DISTRICT WITH SOME^jKlNI^i.dF 
ASSISTANCE IN^RDER FOR YOU TO SE»VE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIS- 
TANCE WOULD BE MOST fEEDED? 



A vocational teacher believed the greatest need was for separate - 
Special Vocational Programs . A special education teacher's request for 
more vocatl6nal programs was classified as a School Need > The request by 
the vocational director for assistance In the form of special training 
for vocational teachers was categorized as a Teacher Need . A Student Need 
for more vocational appraisal was Indicated by the special education director. 
A prli>c^f!^l wanted State Revisions In the present financing procedures, In 
order that vocational training could be guaranteed to all those needing It 
In Texas public schools. 

V. Summary 

Probably less than 10% of the special education students in District 
//13 are being served in regular vocational programs. There was an equal 
number of contrasting opinions among those interviewed regarding the ijssue 
of special edjucation students who could be in regular vocational programs. 
Student Needs categorized the main reasons that seem to prevent special 
education students from beli^ in regular vocational programs* These ^ 
reasons include the student choosing not to be in vocational programs, 
the student's lack^'df interest and ability, and the student being a poor 
emplo3nnent risk. It was felt:|||^ those interviewed th^t more special i$4uca- 
tlon students could be served if the district had more programs, especially 
special vocational programs, and more facilities. No consensus of opinion 
^s reached concerning needed assistance from TEA. 



INDEPENDENT SCHOOL DISTRICT //14 



I. Description 

Independent School District J14 /^centrally located 111 the state, has 
an ADA b^tvet^n. ten and tl)lrty-£lve thcrpsand dtudents and consists of twenty- 



one elementary ^schoolsy fouir^^tHifieir bil^h st^hoals, and two high schools. 

II. Special "Education Services 

This P^Jan A school district utilizes various Instructional personnel 
and arrangements at all levels. These li^lude resource and Integrated- 
classrooms » selr-contalned classrooms, and helping teachers, although the 
latter arrangement has not proved too successful. At the elementary l^vel 
the attempt has been made to have at least two special education units on 
every campus. In order to serve both those students needing resource help 
as well as those needing a self-contained setting. At the present time, 
five schools still have only one unit. Some have three units. The emphasis, 
now, however y must be 06 cuttli^g back units because particular schools may 
not be serving enough students. Three elementary campuses contain early 
childhood units. There ||s one unit for emotionally disturbed students, 
housed In a separate building not-on^a school campus. Most .students 
attending there come from home schools and some (four or f lve)|||lways stay 
on that campus. Every Junior high campus has at /least three ftpedlal^ 
units (any of the various Instructional arrangemei^ts previously mentioned) 
f|me campuses have as many as< seven. One such junior high campus 

a deaf students. On one,; of the two high schools In the . 

district there Is one special education resource teacher to serve a^^xl--, 
n^tely one thousand students. The other campus is served by a half -^t^J^T ^ 
j%8ource teacher for the deaf, two resource temKtre^ one integrated class 
for the QVthopedlcally handicapped, and three VAC units serving the mentally 
retarded. * ^^<. 




III. Vocational Education Services 

Vocational programs avalTable Include the following 

Welding 
FU^thlne Shop 
Sheet Metal , 
Agriculture 
Appliance Repair 



IV, 



Refrigeration, Air Conditioning 

i 

Auto Body Repair 
Electrical Trades ^ 
Auto Mechanics 
Building Trades % 

CVAE Construction Trades 

CVAE Food Service 

CVAE Mechanical Repair ^ 

VEH Building Maintenance 
Interviews 



Industrial Arts 
Horoemaklng Education 
LVN Training (post high school) 
Vocational Office Education 
.Printing 

Home EconoiiLcs Cooperative Education 
Distributive Education 
Industrial Cooperative Training 
Health Occupations 
pdlo \1tV H^alr 

CVAE Clothing Service 
CVAE Duplicating Practice 



VEH Home a 



unity Services 



Six special education, people In this district were. Interviewed as' 
a group, Thesfe people ln^;iuded the special education director, two diagnos- 
ticians, one speclaL education supervisor, supervisor of g(il4ance, and super- 
visor of rfppralsal. Unless indicated qthetVise, these, persons .voiced general 
conseJfus and were considered ad one group, rather than six Indlyiduals.'' A 
vocational supervisor was interviewed in place of the vocational director in:*^ 
this district r Other persons interviewed were ^ree vocational teachers, one 
efecial education teacher, ancl one VEH teacher. 



1. ARE special' EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW^JANY? . 

gtoiip of special educators and four other persons believed that' 
special ^educatlbn students were in regular vocational programs. One of thes^ 



persons was a teacher of educable mentally retarded students who said that 
there were special education students in regular vocational programs, but 
her students i<>e re not. The group of special ediicatlon persons estimated 
thap^'^<|rt| 15-20% of the special education students at the high school level 
were itt regular vocational programs. One of these persons,/ the special 
education sup^^^^Jso'r , set the figure at 30%, A special education teacher 
and a VEH teacher estimated the number to bie^ less than^ 10%, Thk vocational 
supervisor did nob know or estimate the number, . 

2, ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY.JlJfCULAR VOCATIONAL PROGRAMS WHO COULD BE? • 

Four P^^^^'^^* JjPyj^^ education supervisor, the vocational super- 
visor, a VEH teacher, 4|HHK^c:lal education teacher, thought that there 
were special edudation ^^Hpts not presently served who could be. One of 
these four felt tliat irHt-^flS^^ii students at the high school level were re- 
ceiving service, but thexa was a major need 'at the junior high level. The 
consensus of the gir^^pM>:.;»pecial educators was that alT those students 
who could benefit fl^p regular vocational programs were recei^ng such 
service, but there Vere many students needing special vocational sftvices, 
especially at the junior high level. Three vocational teachep did ^not 
know. * 

■ I ' 

3. ^WHY HAVE STUDENTS NOT BEEN SERVED? ^ . ^ ^ 

Student Needs categorized the responses of two vocational teachers. 
One of these teachers felt that special" education students could not be in 
regular programs because of safety hazards and the number of skills to be 
^.earned. The other vocational teacher felt that special education students 
held back normal students. The res^Jonsfes of four persons were classified 
as Schoo^Teacher Ne^^. A sfjpccial education teacher said that some special 
education students had not been referred and they would not have been ad- 
mltted if they had been referred. The VEH teacher thought *hat vocational 
teachers were afraid of handling special edtici'tlon students, and especially 
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afraid of them getting hurt. The special edufatioii supervisor said that 
special education students needed vocati|ional training before coming to high 
school) but there were no junior higbw programs and CVAE was not available 
to them. The vocational supervisor felt that special education students 
were not in vocational programs because the district had no systematic way 
of finding where they would best function. State Restrictions was the 
response from 'the group of spe'^al educators, who said that the restrictions 
of CVAE prevented the service of special education students^. 

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN VOCATIONAL PROGRAMS? 



School Needs categorized the responses of two persons. A vocational 
teacher suggesdsd expanding vocational programs and selecting those special 
education students who would benefit the most. The special education super- 
visor wanted vocational programs to be provided at the junior high l^vel. 
Four responses were classified as Teacher Needs . Two special education 
teachers felt that vocational teachers needed to experience firsthand > 
success with special education students before more students would be 
accepted into regular programs. Two vocational teachers felt that teacher 
help would be needed in order to provide single-skill training to special 
education students. Student Needs was the classification of the vocational . 
supervisor's response , who felt that special education students needecl 
better counseling and exploratory experiences at the junior high level. The 
response of the special education group was classified as a. State Revision « 
They felt that VEH and CVAE programs could be combined to serve and benefit* 
both populations y allowing a broader available program. 

at ^ 

5. IF THE TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH . SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS lU REGULAR VOCATIONAL PROGRAMS /' WHAT KIND OF ASSIS- 
TANCE WOULD-BE MOST NEEDEt)? 

Two responses were seen^as Teacher Needs . A special educatipn teach 
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and a VEH teacher wanted differences between special and vocational educa- 
tion to be ^^orked out at the local level. Student Needs catffegorlzed the 
vocational supervisor's request for more exploratory courses in industrial 
arts at the junior high level. Ti^ persons responded with State Revisions. 
The special education group wanted C^AE restrictions removed to allow special 
education students to be served in thl^^ay> One vocational teacher wanteds 
the speciial education guideline removed which identilEied special education 
students, because he felt that identifying a person's handicap often allowed 
it to be used "as a crutch." 

V. Summary ^ *: 

Estimates of the age-eligible special education students enrolled in 
regular, vocational progrtuns ranged from 10-30Z. There are probably more ^ 
stydents who could be served, especially at the junior high level. Many 
persons ' in the district felt that atudents had not been served bet:ause 
of e^e lack of programs and services available at the junior high level 
and because of a hesitancy on, the partof regular vocational teachers. 
Teacher Needs was the. category named most cvf ten in reference to the 
possibilities of more special education students being served and to 
needed assistance from TEA. tK^ revision of CVAE guidelines was also 
seen as a significant issue by the group of six special educators. 
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INDEPENDENT SCHOOL DISTRICT #15 



Descrlpcion 

Independe^nt School District ii^l5, located in a large metropolitan area. 



consists of one hundred eighty-one elementary schools, thirty--two junior 
hi^h schools, and twenty-four high schools. ^ 



II; SpeciaA Education Services 

• •/■•^ • • V ' ' ' ' ' ■ ^ - ^ • ' - ^' 

, ^ 'This disfltict is divided Into six area teams e^ch with a special educa- 
tion director and ten or fifteen supjSQrt persons. Instructional arrange-r 
ments and personnel include resource" and seif-contained settings , itinerate 
teachers, and teachers In cbmmunlty agencies, lliere are ^esojiirce rooms 
in all but pne secondary school, and approximately three , hundred and ten 
self-contained xmits ' serving the trainabl.e educable mentally retarded, 
the minimally bra,in injured, and the sevier^y dii^urbed* This district 
Jias threl apprai9$f centers at the eleme'tu^ry leyel and one on^^the secondary 
level. There are isixtel^n ear4^ dhildhood programs, tventy-four j>regnant 
stddent^f served, and^ f ourteeii ^vojcatfonal adinistment^coordinators to serve . 
in the high schools. V 7^ ' t - 

III. 



Voca^on.al Education Seryices 



Vocational, program Include the following: 

i 



Vocational Office Education^ . 

Distjribution Education ; ' 

Fire Administration 

Homemaking Education 
(4 different programs) 

Vocatlbnal Industrial Education 
(29 different programs) 

VEH Building Maintenance 
VEH General Coniktructlon 
VEH Food Services 



Health ^Occupation 
(6 different programs) 

Career Development (Orientation) 

CVAE < 

Pre- Vocational Indus^tlal /rts 

Out-of -school Youth Coope/ative 
Program 

VEH Health Care 

Vm Horticulture Related 

^e 



^^,.^.J?JfflJk)operatlV€ 



Vocational programs are located on every high school dampus. Programs 
frequently- found in Junior high schools include CVAE, Career Orientation, 
Pre-Vocational Industrial Arts, and Vocational Homemaking* This district 
has four career specialization high schools, one of these being an area 
vocational school* 

iv* Vocational Education for the Handicapped 

This School district has a total ^f nine VEH programs. Six of the 
programs make up one Renter and are housed together on an elementary school 
campus^ The other three progtams share facilities with another vocational 
program in the district. \ 

Students are bused daily from home schools to the nearest vocational 
center for half a day. After an initial orientation period, each student 



:ried iVthe state. 
:t, is de|vised 



Is observed, evaluated, and placed in an^-aporopriate vocational progtam. 
He or *she then, receives se^ral hours of A^rcl^tional training each day and 
twenty-five minutes of related academic ^rk. The ^daily period of academics 
serves to reinforce the vocational trainiivg chat the student is receiving 
on that'same day; therefore, academic and^vocj^tional teachers work closely 
together to JLnsure the relevancy of learning experiences « 

This district has the first VEH cooperative to be tried 
In this prograk a training plan, in the form of a contract 
for each student. The plan contains written (fommltments from both th^ 
student's employer and his teacher stating specifically what work experi- 
ences iaind corresponding study assignments will be provided. Since this 
cooperative program is in thaibeglnning stages of develop(aent, special and 
vocational educators in , the district continually look for better ways to \ 
adapt it to their needs. \ 

v.* Interviews * . - 

As a result of the time required to gather the alcove infonuftion and 
observe Vocational Education for Handicapped programs, fewer persons in 
this district were interviewed. The persons interviewed wjere the director 
of administration for special services, executive director of vocational 
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industrial ed^»etftlon» deputy superintendent for special programs , deputy 
8uperint«^ent for occupational educah.on» and dlreqtor of vocational 
education for handicapped* 

« 

^ 1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 

HOW MANY? - 

All five persons said that special students were In regular programs, 
but due to the size of the district and the lack of procedures for obtaln- 
Ing specific statistics » no one knew how many. "Few", was a comment lude 
twice, and one person estimated that less than 15Z of, the age-ellglbleV, 
special students were in regular vocational programs. The deputy super- 
intendent for special programs stated that because of the good working 
conditions between vocational and special education at the administrative 
level, there was not the feeling in this district of "can't possibly get 
in" as in other places. 

2. A|IE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY 
NOT BEING SERVED WHO COULD BE? 

* Bpth deputy superlnteSI'dents felt that there were students .not seized 
who could be,. The director of Industrial education did not know. 

m 

3. WHY HAVE STUDENTS NOT BEEN S^VED? 

Four persons named School/Teacher Needs .' The superintendent for 
special programs named problems such as failure of the ARD mechax^sm to 
operate, properly, lack of awareness on the part special education teachers 
in how to get students in the^^&catlonal programs, lack of awareness on the 
part of vocational teachers in the area of special education, and lack of 
available programs and facilities. The superintendent for occupational educa- 
tion also named lack of facilities, building tfpace, and the procedures in- 
volved in ARD committees. The director of industrial programs felt that 
there was a general lack of understanding of vocatidhal programs and a 
lack of requests because vocational adjustment coordinato^pe-N^lt that voca- 
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tlonal programming infringes upon theinterritory. The VEH director stated 
that regular courses were not geared for special education students and the 
quota of students in. regular classes was already met* 

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION* 
STUDENTS TO BE SERVED IN REGUL/\R VOCATIONAL PROGRAMS? 

The superintendent* for special programs expressed the need for 
Special Vocational /Programs > explaining that the total vocational need 
cannot be met throuF - regular vocational program*, especially for the 
more severely handicapped. The deputy superintendent for occupational 
education and the director of industrial prb^raDte'* named School Needs such 
as more facilities ^nd programs. •/ - ^ 

5. XF TEA COULD PROVIDE YOUR SCHOOL DISTRICT Wlin SOME KIND OF 
ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT KIND OF ASSIST- 
ANCE WOULD BE MOST NEEDED? ' ^ 

Both superintendents felt the greatest need was for building' funds 
to be provided in much the same manner as for the area vocational schools. 

VI. Summary 

The persons^ interviewed in District //15 felt that a small number of 
special education students were being served in regular vocational progriunsJ 
They fe^lt that there were special^ education students not being served 
because of such school needs as the lack of available programs and facilities, 
the lack of teacher awareness, and problems with the ARD committee. Persons 
interviewed felt that more special educatkon students could be served, and 
that the need is for more facilities an^programs, including special voca- 
tional programs. 
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INDEPENDENT SCHOOL DISTRICT )?16 

}[• Description 

Independent School District with an ADA between six and ten thqu- 

' sand, is located in the southern part of the state and consists of seven 
elementary schoold, two middle schools (grades 6-7), one Junior high school 
(grades 8-9), and one high school (grades 10-12). 

II. Special Education Services 

This district operates under Plan A and has both resource and self- 
^ contained arrangeme^ti. At the elementary level there are classes for the 
educable mentally retarded students on three of the seven campuses. These 
>. students are mainstreamed into regular classes such as physical education, 
music, and art. They do not speod a full day in the special education class- 
room, and. many are there for less than half a day. Resource rooms for 
studenta^ with language and learning dicjabilities are^pti every elementary 
campus* "There is one teaching unit for\ physically handicapped students, 
some of whom remain . in a self-contained [setting. Deaf students at the 
elementary level are provided one teachi]jl(|i^ unit and do not go into the 
regular mainstream. ' ' 

The two m;Lddle schools contain one classrooid foV: EMR students and two 
for LLD students. At the junior high ochool, LLD and EMR students are each 
provided one teaching unit. ' The hlgh^scHool is served by one Vocational, 
Adjustment Coordinator and tn LLD English teacher, who teaches an English 
course to only thdse students having problems in that area* Students in 
the vocational adjustment class are mainstreamed Into regular classes such 
as. physical education, art, homemaking, and sometimes. math^ Emotionally-^ 

. disturbed and minimally brain injured stud^llts go into th^ same classes 

as LLD students. The district alsD serves a s^ll numbei^.of trainable 
mentally retarded students and conj^racts others to a state school. Becatise 
they will soon be required, to absorb all trainable mentally retarded students, 
^ from ages three to twenty-one there is d\ dire need for facilities. 
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■hi. Vocational Education Services 

The -following vocational services are available in the district: 

m 

Distributive Education Occupational Orientation 

Homemaklng Education Auto Mechanics 

Home Economics Cooperative Education General Metals 
Industrial Cooperative Training Building Trades 

. Vocational Office Education Cosmetology 
Agriculture Drafting 

CVAE Food Service (jCfnior high) 

CVAE Clothing Service (Junior high) ^ 

CVAE Mechanical Repair (Junior high) ' , * 

CVAE Construction Trades (Junior high) 

IV. Interviews 

The persons interviewed in this district were the vocational director, 
the special education director, a special education teacher, two vocationKil 
teachers, a vocational counselor, a vocational adjustment coordinator and 
an assistant principal. v 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? ^ 

t 

Seven people said that there were special education students i|i regular 
vocational programs. One person thought that they were not. The sptecial 
education director estimated the nui^ber to be 20Z. The vocational director 
made an estii^te of 40Z. The English resource teacher and the vocational 
adjustment coordinator said about 50Z. / 

2. ^ ARE THERE ANY SPECIAL EDUCATION STUDENTa. WHO ARE PRESENTLY NOT 
^ BEING SERVED BY REGULi^ VOCATIONAL PROGRAMS Wo COULD BE? 

Seven persona thought that there were iaore students who could be in/ 
vocational education. One person, a vocational teacher, did not know. 
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.3. WMY HAVE STUDENTS NOT BEEN SERVE])? 

Two persons named Student Need 8 . Tlie special educatt^ teacher said 
that any students not in regular vocational programs were tho'^e who did not 

choose to be. The vocational director felt that the students were not aware 

/ ' 

of the programs and were not interested. Four persons named School/Teacher 
ft 

Needs . According to a^vocational teacher there was a lack of understanding 
; on the part of vocat|ioi|al instructors. The director of special education 
said that vocational tochers had little time to work on an individual basis. 
A vocational counselor rait that lack of room and filled classes were the 
px^oblems. Scheduling pr|oblems were named by one vocational teacher* An 
assistant principal that there had been little effort to place students 

in regular vocatlo^l programs and that there was a limited number of classes 
Needs Met categorjized the response of the vocational^^^ustment coordinator, 
who^ said that the students were already receiving adequate vocational educa- 
tion in his program.' 

4. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN VOCATIONAL PROGRAMS? 

Both directors f^lt that their district needed Special Vocational 
Programs to serve more students. A vocational counselor named School Needs 
in the form of more facilities. Four responses were classified as Teacher 
Needs . A vocational teacher suggesl^ed in-service programs to help voca- 
tional teachers understand what special education students could be trained 
for in each vocational field. The special education teacher felt that 
vocational teachers should place less emphasis on being selective and work 
more on meeting individual needs. A vocational teacher and an assistant 
principal thought that more special education referrals were needed. 

5. IF THE TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 
ASSISTANCE -IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 
STUDENTS IN REGULAR VOCATIONAL PROGRAMS. WHAT KIND OF ASSISTANCE 
WOULD BE MOST NEEDED? A 
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The flpeciol education director exprcsHcd a'dealre In getting Special 
Vocational ProRrams . IVo persons, the vocarttmal counselor and the assistant 
principal, wanted more facilities in order to meet a School Need . Teacher 
Needs were named by. three persons. One. vocational teacher said that aware- 
ness programs and better identification. of - student problems should be pro- 
vided for vocational teachers. The vocaUonal director and a vocational 
teacher saw a need for teacher aides and materials. 

V. Suomary 

Special education students seem to be served in r;»gular vocational 
programs in Independent School District #16, and there^ are probably more 
who could receive vocational services. Estimates of those students pres- 
ently in regular vocational programs ranged from 20-50%. The persons 
interviewed named a/ variety of School/Teacher Needs whlrh have prevented 
special education students from being in regular vocational programs: 
the lack of time and understanding of ^vocational teachers, lack of referrals 
by special education teachers, «nd the limited numiTr of vocational classes . 
Teacher Needs was the category most often named 'in reference to. wa^ more 
special education students could be served, an4^.also' In reference to TEA 
assistance. 
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INDEPENDENT SCH(X)L DISTRICT Hi 



I. 



Description 



Located in. the southern part of the state. Independent School District 
#17 has an ADA between ten and thirty-five thousand aad t/B made up of nine- 
teen elementary schools, four intermediate or junior hig>i schools » and three^V-- 
high schopla. (fy 



II. Special Education Services 



^very campus in this Plan A district, with the exception of one Junior 
high, h^s rc/source room» to serve students with learning problems. Along 
with resource rooiqe, there are four units for educable m^ijtally retarded 
students at the elementary level, TWo element;ary ca^uies , contain diagnostic 
classrooQis. There is one self-cpntaitied classroom on the junior high level, 
and two vocational adjustment coordinators who serve in the three high schools. 
This school district also furnishes teachez;s Jui a clinic for crippled children, 
a school for the trainable mentally retarded^pnd a regional school for the 
deaf. 



III. Vocational Education Services 

Available vocational programs are listed below: 
High School: 



Distributive Education^ 
Agricij^ture 

Vocational Office Education 

Vocational Office Education 
Cooperative 

Vocational Office Education 
Bi-Lingual 

Refrigeration and Air Conditioning 

Connercial Arts 

Appliances Repair 

Conmercial Drafting- 



Building Trades 
Metal Trades 

Home Economic^ Cooperative Education 

Industrial Cooperative Training 

Honemaking Education 

Piping Trades 

Radio and TV Repair 

Cosmetology 

Drafting 

Welding 
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' Auto Body Repair CVAE (7 programa) ' i 

Auto Mechanica 

> 

Junior 'High: 

CVAE (13 prpgrama) ' VEH Home and Community Servlcea 

Industrial Arts ^ , VEH General Construction 

/ •■ " 

IV. Interviews 

The persons Interviewed in this district. were the special education 
director^ the vocational director^ two VEH teacherSp a special education 
supervisor, two vocational teachers and a vocational adjustment coordinator. 

1. ARE SPECIAL EDUCATION STUDENTS IN REGULAR VOCATIONAL PROGRAMS? 
HOW MANY? ^ 

Seven persona, including both directors, said that apecial edPbcation 
students were not in regular vocational programs. One of these persons 
felt that there were unidentified apecial education students in regular 
programs. ^ On^ person did not know. ' ^ 

' 2 . ARE THERE ANY SPECIAL EDUCATION STUDENTS WHO ARE PRESENTLY NOT 
BEING SERVED BY REGULAR VOCATIONAL PROGRAMS WHO CC^ULD BE? 

Slk persons^ both directors » a VEH teacher, a vocational teacher, the 
vocational adjustment coordinator, and the special education supervisor, be- 
lieved that there were more special education students who could be served « 
One erf these persons, a vocational teacher, felt that handicapped persone 
needed training, but not in regular vocational programs. One VEM teacher did 
not think that any more -special education students could be served in regular 
programs. One vocational teacher did not know. 

3. WHY HAVE STUDENTS NOT BEEN SERVED? 

Student Needs categorized the responses of both VEH teachers, who 
said that special education students could not make it In regular vocational 
programs. Three responses were classified as /TAj^h^r nm^Aa. Th^ 
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vocational director sald^ that tl^ere was a lack of facilities^ and classes 

were already full. A vocational teaser felt that regular teachers, and 

hii^j^lf in particular, did not have time to^ work incflvidually with such 

^ibidents. The vocational adjustment coordinator noted .the lack of space. 

tjpte^ Met, categorized the special education supervdLsor*s Ycsponcie» who * ■ 

felt that the needs of special students were ali;eady being met through the 

VEH program. Respohdent His information categorized the response of the 

special education /director, who said that it was illegal for special educa- 

tion students to bes^J^if^ular vocational programs. 

^ ; \ 

A. WHAT WOULD NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATION 
STUDENTS TO BE SERVED IN REGULAR VOCATIONAL PROGRAMS? 

' -*-Three persons responded in favor of Special Vocational Programs . The 
vocational director felt that special programs should be set up after school 
and the hours involved should be cut from three to one-hour classes. A 

vocational teacher stated that spiecial education students should be in 

r - 

.programs other than regular. The special education supervisor felt that 
more VEH programs were heeded to serve more special education student^. 
Sfchool Needs categorized the responses of three persons. The special 
education director named the need, for facilities for the handicapped, such 
as sheltered workshops. The special education supervisor stated that room 
in regular programs would have to be made before these students could be 
served. The vocational adjustment coordinator felt that special education 
students needed to be on high school campuses rather than at one junior high^ 
A 'vocational teacher responded to Teacher Needs , stating that more voca- 
tlonal teasers needed to be indoctrinated toward accepting special educa- 
tion students In their classrooms. Students Needs categorized the response 
of a VEH teacher, who felt that the student would need to be brought up to 
meet the standards of regular programs before being admitted. He named 
9uch skills as learning to speak English, learning to read, and learning 
the names of tools. ! . • 
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5. IF TEA COULD PRO>>IDE YOUR SCHOOL DISTRICT WITH SOME KIND OF 

ASSISTANCE IN ORDER FOR YOU TO SERVE MORE SPECIAL EDUCATION 

* * ' • 

^ STUDENTS IN REGULAR VOCATIONAL PROGRAMS, WHAT, KIND OF ASSIST- 

\ 

ANCE WOULD BE MOST NEEDED? 

Help In getting Special Vpcatlonal Programs was the response of a voca- 
tional teacher* School Needs classified the respoiV9es of the directors, who 
wanted more facilities. Teacher Needs make up the responses of three ^ persons. 
A vocational teacher stated that vocational people needed to be trained In how 
to cope with special education students. The vocational adjustment coordinator^ 
was In favpr'^of awareness programs for regular vocational teachers. The spe- - 
clal education supervisor felt that vocational teachers should be provided 
with teacher-aides and equipment with special safeguards. 

V. Summary 

Most persons thought that special education students were not enrolled 
In regular vocational programs and that there were those who could be. Al- 
though most of the persons Interviewed named such reasons as lack of facll- 
Itles, £^nd time, probably a big factor in this district Is the belief by 
the special education director that It is Illegal for special students to 
be In regular vocational programs. Solution^ named^ by persons Interviewed 
were for special vocational programs and for various changes within the 
schools. These Include the addition of more facilities, making room^for 
special education students in regular vocational classes, and putting 
special education students on high school campus Jl. The assistance most 
requested from TEA^ was for more training, in-service programs, teacher-aides, 
and safety equipment for vocational 'teachers . 
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^Sjffi, fact that the saiDe questions were not always addressed to all of the 
^persons interviewed was due/ to r^evisions made in the interview schedule, a 
variety of* interview appr^ches used,* and oversights ma^ by the' interviewer. 
The percentages below represent the number of persons xl^ponding out of the 
number of persons asked each question. For example, 10% of the persons asked 
the first question said that special education students were not being served 
in regular vocational programs. 

1. A|IE SPECIAL tDtlCAXION STUPENTS IN REGULAR VOCATIONAL PROGRAMS? 

HOW MANY?/ ; . ^ 

10% - Special education students are not beinjg served in regular, 

/Vocational programs. 
45% ^ Less /than 15% of all age-eligible special education students 
are being served in regular vocational progran^L., ^ 
24% - 16-30% of all age-eligible special education students are being ^ 

served in regular vocational programs. 
14% - 31-75% of all age-eligible special education students are being 
served in regular vocational programs. 
8% - Do Not Know 
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2. ARE THERE ANY SPECIAL EDUCATION STUDEINTS WHO ARE PRESENTLY NOT BEING 
SERVED BY REGULAR VOCATIONAL PROGRAMS WHO COULD BE? 

59%.- Yes , ' ^ 

21% - No 

19% - Do Not Know 

99%* ^ ' * 

* Rounding error is present. 
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3. WHY HAVE STUDENTS WT BEEN SERVED? 

36% - Student Needa . 
47Z - School /Teacher Needs 

izi -»,Needs Met , ' . 

21 - Respondent Mlslnfonnation 
3Z - State Restrictions 



lOOZ 

I. ' ^ . • . 

7 '-^ • , . . " ■ ^ 

4. -WHAT WOlftJ) NEED TO BE DONE IN ORDER FOR MORE SPECIAL EDUCATIOIT STUDENTS 

TO BE, SERVED IN REGULAR VOCATIONAL PROGRAMS? 

23Z - Special Vocational Programs 
33Z - School Nee48 
31% - Teacher Needs 

8% - Student Needs 

4% - State Revisions- 

99%* 

5. IF TEA COULD PROVIDE YOUR SCHOOL DISTRICT WITH SOME KIND OF ASSISTANCE 
IN ORDER FO%yOU TO SERVE MORE SPECIAL EDUCATION STUDENTS IN REGULAR 
VOCATIOI^ PROGRAMS, WHAT KIND OF ASSISTANCE WOULD BE MOST NEEDED? 

- Special Vocational Programs 
41? - School Needs 
34% - Teacher Needs 
2% - Student Needs 
15% - State Revisions 




99%* 



* Rounding error is present < 
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Recomh^ndatlons ' . 

School /Teacher Needs vas ^the category named' by 47!? of all those pdraonaf 
who were asked to give reasons for special education students not b^ing served 
in regular vocational programs. The particula r School/Teacher Need referred 
to by 34% of these persons was the selectiveness of vocational programs* Most 
of these persons referred directlV to th^ selective natiirer of the vocational ; 
program or to the fact that regular students were served first. Some re- " > 

sponses, such as the following, imply that vocational teachers have the power 

'/ > • • • ' 

to select their students: . . - . . • 

a. Vocational teacherd don't want problem kids. 

b. It is a natural tendency of teachers to want high achievers; 

c. Vocational teachers might feel ^at their program is degraded by 
enrolling special education students. 

d. You cannot place a student in someone's room who cannot deal with 
that student. 

In response to questions £bur and five concerning solutions that would 
enable school districts to serve more special education students in regular 
vocational education programs, 63% of the persons named the need for addi- 
tional facilities, programs, or personnel units for vocational education. It 
is evident that the demand for vocational education exceeds the facilities and 
opportunities available and, that this is a legitimate need in almost- every 
school distirictV However, the addition of facilities, programs, or Instruc- 
tional personnel does not speak directly to the issue of serving special 
education students in regular vocational programs. The fact of selectivity 
reflects the more' basicj problem that Texas has not yet decided that tlje prlor- 
. Ity vocational placement for special education students is in the mainstream 
vocational education program. As a result, the intent of the Vocational Ed- 
ucation Amendments of 1968 is either not understood or not taken seriously at 
the local level. ^The implication and often direct ^ statement in the school 
districts is that regular programs are for regular students and that they are 
not ^o be modified to meet the needs of handicapped students. In the present 
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'system-, the special education student Is to be served by regular vocational 
programs If the student can "fit Into" the existent program, and this position 
Is In contrast to the Intent of the Jaw. It Is In response toy this . situation ' 
that the following recommendations are made: ^ 

1. Texas should decide that the priority vocational placement for 
special education students Is In the mainstream vbca^onal educa- 
t^fon program with the necessary suppbrt s.ervlces and curriculum 
modifications Implemented to help these students succeed. "^Separate ^ 
vocational programs should be established only In "the best Interests 
of the stiidfent, not of the school district, 

2. The wording of Bulletin 7li cpncemlng vocational education for 
exceptional children should be revised to reflect this change In 
philosophy, rather thai^ Implying that regular students are to be 
served first aud reinforcing theT use 6f the' vocational ARD committee 

as a "screenlng-out," rather than a "screenlng-ln" mechanism, 

■■ * . 

. This change In philosophy should be clearly communicated to local 
school districts in a number of planned*" in-service programs involving 
special educators, vocational educators, counselors, administrators, 
parents, and any other Interested persona^ These programs would be 
based on tjhe following objeyctives: ► 

a. Clarify the intent of the Vocational Education Amen4ments of 1968, 
making all persons aw;^re of money designated for the vocHtlonal 
education of handicapped students and encburaging a greater per- 
cent ^of this m9ney t<f be spent on support services and curriculum 
modifications in regular vocational programs. ^ 
b»^j Explain the specif assistance and types o£^ funding available 
through the Vocational Education Amendments ffifeK;i968 . 




4. Different job levels should be identified witRMe'^Xr area 
with entrance and ex^ competencies behavlorally s,tatW.- these com- 
petencies would permt an objective evaluation of each prospective 
. student and would also serve as criteria for the vocational prepara- 
tl^ of special education students. 
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5. Reports should be submitted annually to TEA on every social ed- 
ucation student, documenting the vocational services yprovlded^each 
student and the decisions madel by the vocational ARD> committee con- 
cerning each student. ^ 

Other more general recommendatlonsN^nclude the following: 

1. Revise or clarify the rationale of CVAE to the local school districts. 
Can a sp'^ecial education /student also qualify as a disadvantaged 
student?. J 

2. Explain assistl^nce av£i'ilable to smaller school districts ^nd study 
the relationships within Plan A cooperatives Are ^e needs df 
students in smaller school districts being met? Who is responsible? 

3. "investigate further the possibility of sex discrimination in the voca- 

tional training ojd special education students. A very common^ assump- 
tion in many school districts was that there are VEH programs **for 
boys," and VEH prograims "for girls." Th6 same is true for CVAE and 
in regular programs, where there was often more resistance to placini^ 
females in traditionally male-oriented vocational areas than to 
placing "special education students;" ^ Reasons given for not having 

females in certain vocational classes was a lack of separate restroom 

< *. 

fa^cilities and fear of having both male and female together in a 

. >. , 

' i classroom without constant monitoring. If both males and females can- 
not be served vocationally, how is it decided who will receive suc^h 
service? . 

4. Investigate further the Cooperative School Program in r^elation to the 
vocational education prdgraih. In nareing^reasons for special education 
students not being served in regular vocatibnal programs, 12% of 
those responding said that the needs of special eduction students 
had been rJet'. Vocational adjustment coordinators made up 29%' of 
those responding .in this manner. 'Does the VAC program compete with 
regular or* special vocational progrgQ^? Are vocational adjtistment 
coordinators open to vocational education opportunities for special 
education students? What is the function of the VAC in light of voca- 
tional education? 
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^ PART III ' ^ 

/ 

EXECUTIVE SUMMARY 

. \ » ■■ 

This part of the report will attempt to sunmarize the findings of both 
Part I and Part II and at the "Bame time offer suggestions for the future,. 
Vocational education programming for special education students $tk Texas 
will be discussed in four areas. TbeSj^^ areas are committment to tpi/^ pro- 
gram, admission and review process, program curriculum, and progrn^ 
evaluation. Lastly, a recommendation will be made upon which work can, 
started immediately. 



Educ. 




The committment of Texas Education Agency at the statS lev^ 

independent school districts at the loc^^ipiiltevel to provid^lMlM^est 

quality vocational education prograsttnlhg fox;,^ special education students 

is not explicit. When such a committment is made explicit, the priorities 

for the service delivery systei will also become more clear. ^ Although ^ 

each student n^eds to be evaluated according to his or her unique needs,. 

' * ' ' . f ' . • , ■ 

the preferred placement for special education students is in Xhe same 

classroom with regular vocation^|r^<lucation students Such a program 

**■'.«, . , . . 

should demonstrate the modifications to regular yocational programs 

necessary\to enable ^faandi<?ap^d students to adapt to regular vocational 

educatioh classes. Supportive and auxiliary services should also be 

provided. Thus, for example, if a student has the essential physical and 

psycho-mo tdr .^]M-ll8 ^8 well as the basic understanding needed, but insuf- , , 

ficlent reading andi^r mathematics skills, special instruction, should be 

provided without inlllbiting his vocational instruction. Separate segregated 

vocational ^ducation instruction for special education students should be ^ 

recommended and provided only when no existing class can be used to provide 

the type and level of instruction necessary to meet the child*Mneeds. An *^ 

exainple of the productive use o£ suc^^li^arrangement would be the organization 

of special prervocatlonal clsfsses d£ the junior and early high school levels 

to provide special education students with the training necessary in order to 

benefit from regular vocational educaMon classes later. 



116 



This "treport ha^ indicated that the process used to admit special education 
jBtudents to vocational education classes is varied to say the least. The ARD 
committee procedures as described in the Administrative Guide anii Handbook . 
for . Special Education , Bulletin 711, are not operational in most school dis- 
tricts. All other variables being equal, it is the vocational education 
teacher who decides whether or not individual special education students will 
be admitted to regular vocational education classes. There is nothing 
inherently wrong ^Ithjthis process or the ARD committee procedures, but it 
does appear that vocational educatiorj^ programs are not fully accessible to 
special education Students. For example, it may be that vocational education 
teachers* are not properly evaluating special ^uCation students because of a 
lack of information concerning handicapped persons. ' In the' placement of a 
special education student, his or her strengths and positive characteristics 
are the fundamental considerations T The s£udent*s handicaps only determine 
areas where difficulties may arise and the handicaps should not be the 
vocational determiners. Sufih an eyaluator should also understand the subtle 
distinctions between impairment, disability , and handicap jfn order to evaluate 
these persons effectively. Another suggestion for improvement ^ this area 
concerns the behavioral statement of entrance competencies. If a behavioral 
statement Of entrance competencies were available for each vocational educa- 
tioivflprogram it would permit an objective Evaluation at each prospective 
student, and it would also serve as a standard for thje vocational preparation 
of special education students. In summary, it is recommended tha^v^h^-^omplete 
admission and review process be thoroughly investiga ^d. 

The* major .point tKat must be understood in the ai?ea "of the curriculum 
is that there should be more than one level of exit competencies. Itie 
curriculum should develop skills in a specific area and be so designed that 
aril students are not expected'^ to meet the same exit competencies. The 
curriculum should also permit competencies to be acconv>lished oyer various 
time periods, using different sense modalities when needed, with or without 
assistance from other students or teachers, and with more than one level^ of 
criteria bejLng used for evaluation. Such a curriculum would provide 
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alternat).ve8 and options at all l^els that are motivating and serve all . 
those students who need to be served. A second aspect of the curriculum 
should include liaison services. As a result of , the past difficulties of 
'getting vocational, special and other significant school personnel together 
to develop- the best educational program for special ecfucatlpn students, a . 
liaison person Is proposed to facilitate this being accomplished. Such a 
person could be alreafdy employed by the school district, but he or she 
would have the dlktiiicttT responsibility 'for facilitating the development^ 
ot Individual progri^ns for special education students who are enrolled in 
vocational ediicatl^ classes* The kirns of curriculum modifications 
suggested above are consastent with the intent of the Voc^ticmal Eaucation 
Act of 1963 and its amen^iiisiilLS of 1968. These modifications are eligH^e 
for funding undjier ^the lOZ ofthe federal funds allocated under partB^ofl*^* 
the amendments "^th^t are designated to provide vocational education for A:he 
handicapped. ^""^ — < ^ 

The evaluation of the efficacy of any vocational preparation program 
is an extremely complex proce^. The emphasis in this summary is to under- 
line the need for timely and (^onsistent methods of data collection, 
measurement, and analysis . ThW^effotts at data collection, measurement 
and analysis of this project were hampered by tide cdnstraints and the 
lack of consistent; record keeping procedures by the independent school 
districts. Future; one-shot efforts will be hampered in the same way and 
decisions will hkv^ to continue to be made on a limited amount of data. 
At a minimum, consistent and timely data is needed oiKJ^he following steps 
in a vocational e4ucation program for ^special education students: 

1. ldehtific;aition of appropriate students 

2. Implementa^tion of vocational evaluations and other assessments 

3. Establishmfent of student-program objectives 

A • Implementation of the vocational education instruction 

5. Assessment ^of student competencies at the completion of instruction 

6. Collection. :iof o^tttcome information at one^-month^ three-month, six- 
month andNfme-year rpllow-ups. 
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t ■ ■ . 

Such evaluation data Is needed In order to develop quality programs and must 
be initiated) at the independent school district level. 

Some^progress towar^d each of t;he areas identified above can be made with 
appropriate in-service progr£uiis for vocational educators, special educators, 
and other significant school personnel. In some areas further research needs 
to be conducted before in-aprvice- programs are implemented* but if the 
committment is made» meaningful in-service programs should begin no later 
than August, 1977. 




\ 
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APPENDIX- A ' 



Superintendent Letter and Response Form 
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ERIC 



February 9, 1976 

Dear Nr. Superintendent: / 

In cooperation with the^ Depa^rtment^Jbf Occupatioijair Education and Technology ' 
and the Department, of Special Educati^ of th« Texas^ Education Agency, ^he 
University of Texas at D&llas haa initiated a study" to determi^ne the availability^ 
and use of vocational education progranming for special ^ucation students in 
the public SGhool^/6f Texas^. 



The ojjjectives of the study are: 



■ 7 ' . " 

1. To determine the number of special/ ^^^^^^^^^ students vho vexe enrolled 
and number who completed regular y&nd special vocational education 
classes during the 'school year 1974-1975. i ' 

2. To determine the reasons why special education students have not been 
enrolled in regular vocational education progriims. 

3. To estimate the number of special education students vho are not en- 
rolled in vocational education programs because classes are not avail- 
able, ^ . 

A, To estimate the type jDf services and/or programs that are needed to 

/Enable more spec'iari" education students to enroll in vocational education 
classes.^ " ^ 

To accomplish the objectivefliof the^study^ a survey is being made of all 
local %cniool districts that have either si^ecial education or vocational education 
programs. To accomplish the survey\two questionnaires have been prepared for 
y completion by cach^chool district. \ The two respdndenta in ea ch school district 
wlj.1 be (1) the person responsible for vocational programs and^P) the person ^ 
responsible for special education programs. As a vemS^ of this study-, compilations 
and sumnaries of data will be reported and recommendal|pn8 will be made concerning 
the status of vocational education progranming for special education students in 
Texas. The information collected will not be used Itt^finy evaluative manner and 
no iiiformation will be published concerning art individual school district. 

In order that we may mail the survey forms directly to the two respondents 
(your vocational education director and your special education director) please, 
complete the enclosed sheet and return it in the self-addressed envelope. If 
• you have any further questions please feel free to write <^ telephone (21A-690- 
2097) me. If you have questions concerning the Texas Edu^S^^tion Agency support 
of this project please contact Mr. Oscar Millican (512-475-4641) Education 
Program Director, Division of Occupational Research and Development, Department 
of Occupational Education and Technology, Texas Education Agency. 



Thank you. 



Sincerely, 




EKLC 



George W.^Fair, Ph.D. 
Project Director 

V 121 
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Vocational Education Programming For 
Special Kducatlon Students in Texas 



■ ^ George W. ^Jplir, Ph.D. 

Project>y)ilbctor * 



Superintendent's Name: 



:8choolv District : > . :■ ' ' ' * " 



t 



^'Yes, our sclipai^ district , agrees to partivl^ipate . in ^e research project 

entitle*^ "Vocatipfiial Education^ Programming for Special Eduqation Students 



.9 



2. The. (rWson responsible for vocational education programs in our school 
district is: 

Name [ . 



Position: 




Mailing address: 
Telephone Number: 



3. The person responsible for special education prdgrams in our school 
district is: 



Name: 



Position : 



Mailing address: 
Telephone Number: 



4, No, our school district does not wish to participate for the following 

reasons: 
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APPENDIX B 



Questionnaire > Letter 
Director of Special Education Questionnaire 
Director of Vocational Educatiop Questionnaire 
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UTD 



THE UNIVtfenaiTY OF TEXAS AT DALLAS 



February 18, 1976 



Dear Respondent ; 



i 



In cooperation with the Department of Occupational Education and Technology 
and the Department of Special Education o|||||the Texas Education Agency, The 
University of Texas at Dallas has Initiated \ study to determine the avail- 
ability -and use of vocational education programming for special education 
student * in the public schools of Texas. / 

* - ^ 

141 objectives of the study are: i 

1. To determine the ntimber of special education students who were enrolled 
and number who completed regular and ispeclal vocational education 
classes during the school year 197A-1975. 

2* To determine the reasons jrtiy special education students have not 
been enrolled In regular *catlonal education programs. 

3. To estimate the number of special education students who are not 
enrolled In vocational education programs because classes are not 
available* 

4. To estimate the type of services ax^d/or programs that are needed to . 
enable more special education students to enroll In vocational 
education classes. 



ERLC 



To accomplish the ob;^^ctlves of the study, a'survey Is being made of all 
local school districts that have either special education or vocational education 
programs. The Superintendent of your school district has ajgfeed to participate 
in this project and has supplied us wl.th^^your^namc^^^^^a respondents 
to a quest ionnaire-^ Two questionnaires are being coiq)leted by each school 
district. The two respondents in each school district are (1) the person respons- 
ible for vocational education programs and (2) the person responsible for special 
education programs. You can assist us In this effort by completing the enclosed 
questionnaire and offering your candid suggestions concerning vocational education 
programatng for special education students. ' If there are ques^tions that you 
cannot answer, please indicate the reason or make an approximation and go on 
to the ^ext question. 

As a result of this study, compilations and summaries of data will be reported 
and recommendations will be made concerning the status of vocational education 
progrannlng for special education students in Texas. The information coHected 
will not be used in any evaluative manner and no information will be published 
concerning an individual school district* Wit|i^ your help, acciirate^ata will 
Ruined on which future planning can be baiTed. We aire anticipating your 
igness^to cooperate with .us toward this desired goal. Thank you for the 
courtesy of your assistance. 

Very sincerely yours, ^ ' : ■ 




12 4 George W.f Fait:* PK. 
Project Wr^fectxir^ 




VOCATIONAL" EDUCATION PROGRAMMING FOR SPECIAL 

§ 

EDUCATION STUDENTS IN TEXAS 



c 



DIRECtOR^OF SPECIAL EDUCATION QUESTIONNAIRE 



/ 

J ■ 



This questionnaire Is to be completed by the 
Director of Special Education or the person 
responsible for programs for handicapped 
students In the schbol district. 



Name : 
Position: 
^cljool District: 
Telephone : 
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^' Identify the number of special education students , by handicapping 
condition and vocational program, enrolled In regular vocational 
classes In the school year 197/^-1975. 



SPECIAL EDUCATION STUDENTS IN REGULAR 
VOCATIONAL EDUCATI^>N PROGRAM 1974-1975 * 



AE DE' ho he IE VOE VIA 



VH ' 
















AH 
















MBI 
















OH 
















EMR 
















TRM' 
















ED 
















LLD 




» 












MH 














<• 



Special Education Handicapping Conditions: 

VH - Visually Handicapped 

AH - Audltorlally Handicapped 

MBI- Minimally Brain injured 

OH - Orthopedlcally Handicapped or Other Health Impaired 

EMR- Educable Mentally Retarded 

TMR- Trainable Mentally Retarded 

ED - Emotionally Disturbed 

LLD- Language and/or Learning Disabilities 

MH - Multl-handlcapped 

Vocational Education Programs: 

Agricultural Education 
Distributive Education 
Health Occupations 
Homemaklng Education 
Industrial Education 
Vocational Office Education 
Vocational Industrial Arts 



AE - 
DE - 
HO - 
HE - 
IE - 
VOE- 
VIA- 
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Do^s your school district have a special vocational education program 
for special education ^ktudents 

/ i * Yes No . 



2a. If yes Identify the program and the number of special education 
students enrolled, by handicapping condition. 



PROGRAM TITLE: 

(A)- 

(B) 



(C) 



, SPECIAL EDUCATION STUDENTS IN SPECIAL 
^VOCATIONAL EDUCATION PROGRAMS 1974-1975. 





* 


-i— H r 































1 














■■ \ — — 







VH 

AH 
MBI 

OH 
EMR 
TMR 

ED 
LLD 

MH 



Excluding the speech handicapped, what is the total number of special 
education students, ages 14 through 21 enrolled in yotxr district? 



t 
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Identify the niiniber of special education students by ImndlcappinR 
condition who have completed vocational education programs in the 
school year 197A-1975 and have been employed in^ the occupational 
area for which trained • 



SPECIAL EDUCATION STUDENTS WJiO HAVE 
^ COMPLIHTED VOCATIONAL PROGRAmS 



HANDICAPPING 
CONDITION 



NUMBER WHO 
COMPLETED 



NUMBER EMPLOYED IN 
OCCUPATIONAL AREA 



NUMBER EMPLOYED IN 
OTHER OCCUPATIONAL ARF 



Visually Handicapped 

Auditorially Handicapped 

Minimally Brain Injured 

Orthopedically Handicapped 
or Other Health Impaired 

Educable Mentally Retarded 

trainable Mentally Retarded 

Emotionally Disturbed 

Language and /or Learning 
Disabilities 

Multi-handicapped 
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ERIC 



Identify the number of students by handicapping condition referred to 
the vocational Admission, Review, and Dismissal Committee as described 
in the Administrative Guide and Handbook for Special Education , and state 
whether they were enrolled or not enrolled. 

SPECIAL EDUCATION STUDENTS REFERRED 
TO ARD COMMITTEE 1974-1975 



HANDICAPPING RECOMMENDED NOT RECOMMENDED ENROLLED 

CONDITION FOR ENROLLMENT FOR ENROLLMENT IN PROGRAM 



Visually Handicapped 

Auditorially Handicapped 

Mit)!Lmally Brain Injured 

Orthopedically Handicapped 
or Other Health Impaired 

Educable Mentally Retarded 

Trainable Mentally Retarded 

Emotionally Distrubed 

Language and/or Learning 
Disabil;Lties 

Multi-handicapped 
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rielow are fifttien possible reasons that have prevented speeiai 
education students from being enrolled in regular vocational 
education programs in your school district. Please indicate 
the reasons why special education students have not been 
enrolled in regular vocajfional education 'programs by ranking 
the most frequent reasons as indicated below. 



V 



5 - Most frequent 

4 - Second most frequent 

3 - Third most frequent 

2 - Fourth most frequent 

1 - Fifth most frequent y,» 

Student handicaps felt too severre- to ali^«jjw succe|((s 
in the program. , 

Scheduling difficulties ^ 

Quota for vocational education classes filledVby tion- 
special education student^. ; * ^ 

Special education students previously placed in irbca^ional 
education programs without success. ^ ' 

The special assistance needed tor specidLi,educaTioiy students^ 
is not available. ^ . 

.■ - * . 

The special facilities needed for speciat,* education students 
are not available. . ^ » 



Special education personnel on the vocational Al^"Oinmittee 
did not recommend placement. 

Vocational educatfion personnel on the* vocational ARD committee 
did not recommend placement. ^ --r^^S' 

Parents did not approve enrollment in vocational education. 

Special education students' safety would be" Jeopardized. 

Enrollment of special education student would Jeopardize the 
safety of the other studecrts. 

Special education students rarely referred by special educatiot 
to the vocational ARD committee for placement. 

Special education students are not adequately prepared for 
vocational education program. 

Special education students didn't succeed' in the two-week 
trial period. 

Other (Please Specify) 
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plncinr^ .spccloj rducntlon students into regular vocational education 
programs? If your answer is yes» please specify, . 



\ 
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What type of services and/or programs are needed to enable more special 
education students to enroll in regular and/or special vocational 
education programs? Please be specific as possible. 

Below are some examples ot possible services and/or programs. 

a. vocational evaluation - the systematic measurement of aptitudes, 
interests, and work attitudes. 

b. curriculum modification - minor modifications of the curriculum 
and the demands that are made of enrolled students. 

c» learning support - assistance in the form of meetings outside of 

scheduled class time^ where assistance^ is provided to help students 
achieve the objectives established. 

d. liaison services - assistance in the form of coordination between 
special education teachers^ vocational education teachers, and 
other significant school personnel who could be helpful to the 
student. 

e. teacher aides - assistance in tHie form of addition instructional 
personnel to help students achieve the objectives established. 



132 



Sthool Year 1975-1976 



Complete the following questions for the current 1975-1976 school year. 



Excluding the speech handicapped, what is the total number of special 
education students* ages 14 through 21 enrolled in your district? 



2. How many special education students are currently enrolled in all 
vocational education programs in your district? 

2a. How many of these are enrolled in special vocational education 
programs for the handicapped? 



Has a vocational ARD committee been established? 

Yes I No 

3a. If yes, how many times has it met? 



3b. If yes, how many students have been reviewed? 
3c. If yes, who is the committee's chairperson? 
Name 



Position 



Are there special education students who may be eligible for vocational 
education classes, but have not been referred to the vocational ARD 
committee because appropriate programs ar^ not available?' 

Yes No 



4a. If yes, please estimate the number of special education students 
in this category. : 
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VOCATIONAL EDUCATION PROGRAMMING JOR SPECIAL 
EDUCATION STUDENTS IN TEXAS . 



DIRECTOR OF VOCATIONAL PROGRAMS QUESTIONNAIRE 



This questionnaire is to be completed by the 
Director of Vocational Programs or the person 
respcpsible for vocational programs in the 
school distrj.ct. 



Name: 

Position: ^ 
School District: 
Telephone: 



3 
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Tdontlfy the numbor of fiperial educntlnn sriidentn, by vot-atlonal 
program, enrolled in roHiilar vocational eduratlon' claf^eH In tht? 



school year 19 74-1975. 



SPECIAL EDUCATION STUDENTS IN RECUIJVR 
VOCATIONAL EDUCATION PROCRAhJ 1974-19 75 



VOCATIONAL EDUCATION 
PROGRAM ^ 




.J 



NUMBER OF SPECIAL EDUCATION 
STUDENTS ENROLLED 



X 



Agricultural Education 

Distributive Education 

Health Occupations 

Homeriaking Education • • 

Industrial Education 

Vocational Office Education - 

Vocational Industrial Arts 

Does your school district have a special vocational education program 
for special education students. 



Yes 



No 



2a. 1 If yes* Identify the program and the number ot special education 
students enrolled. 



PROGRAM TITLE NUMBER^OF STUDENTS ENROLLED 



vocational rduc itlon programs iu th*! nrhool year !*)/A-P)7S luui havi* 
boen employed In the ^rcupat i*)n/i I nrtwt tor which tralniMl. 



SIM'CIAI. f.imCATloN STUPKNTS WHO HAVK 
COfiPLETKD VOCATIONAL PROGRAh^^ 

i'CATiONAi/ EDi/c^^^^ rn'fuu.R wiur inii'iiu:!! rririnYi i) in ^ N^'^tlu^Rl^MP|.oY^:f) in 

IOC RAM .^<.iL^ilJ'UM * J flfl^ » • 'V^ r^.. jimi::R Ql^m'^imALMLK 

;rlculturai Education ^ 

.•tributlve Education ^ „ 

lalth Occupations ,. , . 

»meiiuiking Education 

> 

idudtrlal Education ' ^ — _ 

catlonal OTflcc Education ~> 

catlonal Industrial Arts ^ 



A. Identify the number of students referred to the vocational Admission, 
Review^ and Dismissal Committee as described in the Administrative 
Golde wd Handbook for Social Education , and state if they were enrolled 
or not enrolled. 



ERLC 



SPECIAL EDUCATION STUDENTS REFERRED 
TO ARD COMMITTEE 1974-1975 



VOCATIONAL EDUCATION* RECOMMENUED NOT RECOMMENDED ENROLLED 

PROGRAM FOR ENROLLMENT FOR ENROLLMENT IN PROGRAM 



Agricultural Education 
Distributive Education 
Health Occupations 
Hamemak i ng^ Ed u c a 1 1 o n 
Industrial Education 
Vocational Office Education 
Vocational Industrial Arts 
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Below are fifteen possible reasons that have prevented special 
education students from being enrolled in regular vocational 
education programs in your school district. Please Indicate 
' the reasons why special education students have not been 
enrolled in regular vocational education programs by ranking 
the most frequent reasons as indicated below. 



5 - Most frequent 
4 - Second most frequent 
3 - Third most frequent 
2 - Fourth most frequent 
1 - Fifth most frequent 



Student handicaps felt too severe to allow success 
in the program. 

\ Scheduling difficulties * * 

N] Quota for vocational educatioif classes filled by non- 
special education students. 

Special education students previously placed in vocational 
education programs without success. < 

special assistance needed tor special education students 
is not available. / ' 

The special facilities needed for special education students" 
are not available. ,5 ^ 

Special education pei^'sonnel on the vocational ARD committee 
did not recommend placement. 

Vocational education personnel on the vocational ARD cbtemittee 
did not recommend placement. 

Parents did not approve enrollment in^yocational ed^ucation. 

Special education students' safety would be jeopardized. 

'.5 • 

Enrollment of special education student would jeopardize the 
safety of the other students. 

■ ' ■ . V- 

Special education students rarely referred by special ^^ducatioo. 
to the vocational ARD committee for pfaclmei\t. ^ 

Special education students are not adeqtiatejLy prepared for 
vocational education program. j 4 

Special education students didn't succeed in the^^ two-week 

trial period. li 



Other (Please Specif^) 
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6. 



Does your school district hnve any special policy or procedures for 
placing special nducntion students into reRulrir vocational education 
programs? If, your answer is yes, please specify/ 
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Whnt type of .scrv Ices nnc!/or programs arc noorlccl to cnahlo more special 
education student?; to enroll in rcRular and or special vocational 
education programs? Please be specific as possible. 

Below are some examples ot possible services and/or programs. 

a. vocational evaluatipn - the systematic measurement of aptitudes, 
interests, and work attitudes. 

b. curriculum modification - minor modifications of the curriculum 
and the dema:rJs that are made of enrolled. students. 

c. learning supfort - assistance in the form of meetings outside of 
scheduled class times where assistance is provided to help students 
achieve the -^^bjectives established. 

d. liaison services - assistance in the form of coordination between 
special education teachers, vocational education teachers, and 
other significant school personnel who could be helpful to the 
student. 

• * ^ 

e. teacher aides - assistance in the form of addition instructional 
personnel to help students achieve the objectives established. 
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School Year 1975-1976 

Complete the following questions for\^he current 1975-1976 school year, 

1. How many students are currently enrolled in all vocational education 
programs in your district? ^ — ^ 



2. How many special education students are currently enrolled in all 
vocational education programs in your district? J 

2a. How many of these are enrolled in special vocational education 
programs for the handicapped? 



Has a vocational ARD committee beejn established? 

Yes ^^o 

3a. If yes, how many times has it met? , 



3b. If yes, •how many students have been reviewed? 
3c. If yes, who is the committee's chairperson? 
Name 



Position 



Are there special education ^students who may be eligible for vocational 
education classes, but have not been referred to the vocational ARD 
committee because appropriate programs are not available? 

Yes No 



4a. If yes, please estimate the number of special education students 
in this category. _j , ■ - 
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APPENDIX C 



Supplementary Letter 
Supplementary Questionnaire 
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UT D 



THE UNIVERSITY OF TEXAS AT DALLAS 



MAP 0 ■:> 



Dear Superintendent: 

A few weeks ago I mailed to yoii a letter asking for your cooperation 
In a survey research project entitled '^Vocational 'Education Programming 
For Special Education Students In Texas". Thank you for your prompt 
response to that letter. Your response Indicated, that for oile reason ] 
or another, your district would prefer not to participate In the projecjc. 

The underlying purpose of the . project la to collect some hard data, 
from the school district's point of view, on vocational education program- 
ming for special education students. It Is our intent that this effort 
will enable more appropriate planning to take place 'and the overall result 
will be a more efficient and effective educational system in Texas. 

Many superintendents noted that they and their staffs were already 
burdened with work and would not have an adequate amount of time to complete 
the quest ionnalres|||: To^ls end, we have enclosed a supplementary question- 
naire which should take no longer than fifteen minutes to complete. We 
are' trying to get some data from each school district that has either a 
special education or S^catlonal education program. Tour completion of this 
questionnaire will provide data that will be used in future planning and 
will have a direct benefit for your district. Please take fifteen minutes 
from your schedule to reflect on vocational education progronmlng for 
special education students in your district and answer the enclosed question- 
naire. The data that you provide will be used and greatly appreciated. 

Thank you. 



Very sincerely yours, 

George w/ Fair, Ph.D. 
Project Director 
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SCHOOL DISTRICT: 



VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL EDUCATION STUDENTS IN TEXAS 



Supplementary Questionnaire 



1... Please estimate the number of special education students who arc enrolled in 
regular vocational education classes this school year. • 

2. Does your school district have a special vocational education program for 
special education students. ^ ^ 



Yes 



No 



2a. If yes, • identify the program and estimate the number of special education 
students enrolled. / 



PROGRAM TITLE 



ESTIMATE NUMBER OF THE STUDENTS ENROLLED 



3, Estimate the number of special education students who have completed vocational 
education programs in the school year 197A -75. . 

^3d./--How many of the numbet/ estimated above would you think are presently 
■ % ( Employed? . 



4. Estimate the number of special education students who were referred to. the vocational 
Admission, Reveiw, and Dismissal Committee. ^ 

4a. How many of the slztidents estimated above would you think were enrolled in 
vocational education programs? j 

5. There are many possible reasons that have prevented special education students from 
being enrolled in regular vocational education programs. In the space below pleasej 
indicate why special education students have not been enrolled In regular vocational 
education programs /in your school district. 



EKLC 
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What type of services and/or programs are needed to enable more special education 
students to enroirl In regular and/or special vocational education programs? Below 
are some examples of possible services and/or programs. Please circle the three th 
you think would be most helpful. 



a. Vocational evaluation - the systematic measurement of aptitudes. Interests, and 
work attitudes. 

b. Curriculum modification - minor modifications of the curriculum and the demands 
that are made of enrolled students. 

c. J-earnlng support - asslstantce in thgj form of meetings outside of scheduled 
elass rimes where assistance Is provided to help students achieve the objective 
established. Such assistance may be provided by persons employed specifically 
for this purpose. 

d. Liaison services - assistance In the form of coordination between special 
education teachers, vocational education teachers, and other significant 
school personnel who could be helpful to the student. Such assistance may 
be provided by persons employed 'specif Ica^ly for this purpose. 

e. Teacher aides - assistance In the form of addition Instructional personnel 
to help students achieve the objectives established. 



Please Include any comments concerning vocational education programming for 
special education students. 



J 
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THE UNIVERSITY OF TEXAS AT DALLAS 



March 1, 1976 



-r • ) 



Dear Superintendent: 



Three weeks ago we sent you &/ letter concerning a survey 
entitled "Vocational Education Prokrammlng for Special Education 
Students In Texas". As of this date we have received no reply. 
Perhaps you mislaid the letter, or any one of a dozen of con- 
tingencies could have happened. If the letter has not reached 
you» please call (214-690-2097) or write, and we will get another 
letter In the mall to you lanedlately. If you do have the letter, 
please read It again and complete the attached form. Most of the 
other Superintendents have returned their forms and we would like 
to get them all back. If you have already mailed your form, please 
disregard this letter. 

Thank you. We shall appreciate your cooperation. 



Very sincerely yours. 



George Wt Fair 
, Project Director 




GWF/gl 
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THE UNIVERSITY OF TEXAS AT OALLA8 



Dear Respondent: 




Three weeks ago ve sent you a questionnaire that was part of a 
survey entitled "Vocational Education Programming For Special Education 
Students In Texas". As of this date we have received no reply. Perhaps 
you mislaid the questionnaire, you do not have all of the data at hand 
to answer the questions, or any one of a dozen of contingencies could 
have happended. If the questionnaire has not reached you, please call 
(214-690-2097) or write, and we will get anather questionnaire in the 
mail to you immediately. If you do have the questionnaire, please 
complete it to the best of your ability from the information that is 
iimnediately available to you, and return it. If you have already mailed 
your questionnaire, please disregard this letter. 

Thank you. We shall appreciate your cooperation. 



Very sincerely yours. 




George W. Fair, Ph.D. 
Project Director 



m 
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THE UIMIVER8ITV OF TEXAS AT DALLAS 



Dear Respondent: 

A few veeks ago we mailed to ypu a letter or a questionnaire concerning 
a survey entitled '*Vocatlonal Education Programming For Special Education 
Students In Texas". As of this defke we have received no reply. Perhaps 
you mislaid that communication i you may have forgotten^ to reply, or any 
one of a dozen of contingencies could have happened. We understand that 
all school personnel are very busy at this time of the year and appreciate 
the time that you are taking to read this letter. 

The underlying purpose of the project Is to collect some hard data, 
from the school district's point of view, on vocational education program- 
ming for special education students. It Is our intent that this effort will 
enable more appropriate planning to take place and the overall result will 
be a more efficient and effective educational system in Texas. 

0 

•'f 

Many superintendents and other respondents have noted that they and 
their staffs were already burdened with paperwork and' would not have an 
adequate amount of time to complete, the questionnaires. To thisf end, we 
have enclosed a supplementary questionnaire which should take no longer 
than fifteen minutes to complete. If you already have received a longer 
questionnaire from this project and have had trouble getting the data 
necessary to complete it, please complete the shorter enclosed questionnaire 
andP^e will not have to contact you again. 

Please take fifteen minutes from your schedule to reflect on vocational 
education programming for special education students in your district and 
answer the enclosed questionnaire. The data that you provide will be used 
in future planning and will be greatly appreciated.^ >/ < \ 

o 

Thank you.^ ' . 

Very sincerely yours, 



George W. Fair, Ph.D. 
Project Director 
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NAHE: mk. ■ POSITION: ^^g 



COOPERATIVE: 



VOCATIONAL EDUCATION PROGRAMMING FOR SPECIAL EDUCATION STUDENTS IN TEXAS 



Supplementary Questionnaire 

^ ... ^ ' ' . 

1. Please estimate the number of special education students ^who are enrolled in 
regular vocational education classes this school year. • 

2. Does your cooperative (lave a special vocational education program for special 
education students. ^ 

Yes No 



2a. If yes, identify the program and estimate the number of special education 
students enrolled. 

PROGRAM TITLE ESTIMATE NUMBER OF THE STUDENTS ENROLLED 



3» Estimate the number of special education students who have completed vocational 
education programs in the sdhobl year 197A -75. ^ 

3a. How many of the number estimated above would you think are presently 
employed? 

4. Estimate the number of special (education students who wer6 referred to the vocational 
Admission^ Reveiw, and Dismissal Committee. , ^ 

■ ^ — ■ 5- M- 

^ Aa. Hcpv many of the students estimated abo^^ft would you think were enrolled in 
► vocational education programs T^j^^ 

5» There are many possible reasons that have prevented special education students from 
being enrolled in regular vocational education programs. In the space below please 
indicate why. special education students have not been enrolled in regular vocational 
education programs in the school districts in your cooperative. ' 



ERJC*^ i^' (Turn this paae over for two more Questions) 
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What type of services and/or programs are needed to enable more special^ducatlon 
students to enroll in regular and/or special vocational education programs? Below 
are some examples of possible services and/or programs. Please circle the three that 
you think would be most helpful. 

a. Vocational evaluation - the systtmatic measurement of aptitudes, interests, and 
work attitudes. 

'J ■ 

b. Curriculum modif icatio# - minor modifications of the curriculum and the demands 
that are made of enrolled students. 

v- 

c. Learning support - assistantce in the form of meetings outside of scheduled 
class times where assistance is provided to help students achieve the objectives 
established^ Such assistance may be provided by persons employed specifically 
for this purpose. 

d. Liaison services - assistance In the form of coordination between special 
education teacheSi|» vocational education teachers/and other significant 
school personnel who could 'be helpful to the student. Such assistance may 
be provided by persons employed specifically for this purpose. 

e. Teacher aides - assistance in the form of addition instructio];^al personnel 
to help students achieve the objectives established. 



Please include any comments concerning vocational education programming for 
special education students. 
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THE UNIVERSITY OF TEXAS AT DALLAS 



Dear Special Education Cooperative Director: 

In cooperation with the Department of Occupational Education and \ 
Technology andf the Department of Special Education of the Texas BducaflLon 
Agency, The University of Texas at Dallas has Initiated a study to determine 
the availability and use of vocational education programming for special 
education students In the public schools of Texas. 

During February letters were mailed to the superintendents of ^ 
Independent school districts In Texas describing the project and asking 
for their cooperation* In districts that are a part of a special education 
cooperative,, many of the superintendents asked the director of the cooper- 
ative to complete the project questionnaire. It Is difficult to determine 
what has taken place In each district or cooperative, but for some reason 
we have not received a reply that represents your input « 

v- 

You can assist us In this effort by completing the enclosed question- 
naire and offering your candid suggestions concerning vocatlonal'^'^educatlon 
programming for special education students. If there are questions that 
you cannot answer, please make an approximation or leave It blank and go on 
to the next question. 

As a result of this study, compilations and summaries of data will be 
reported and recommendajtlons will be made concerning the status of vocational 
education programming for special education students in Texas. The information 
collected will not be used in any evaluative manner and no information will 
be published concerning an individual school district. With you help, accurate 
data will be obtained on which future planning ^an be based. We are anticipat- 
ing your willingness to cooperate with us toward this desirefd goal. Thank 
you iEor the courteay of your assistance. 



Very sincerely yours. 




Project Director. 
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CiboPERATIVE: 



VOCATIONAL EDUCAtlON PROGRAMMING FOR SPECIAL gDUCATION STUDENTS IN TEXAS 



Supplementary Questionnaire 



Please estimate the number of special education students who ari^ enrolled in 
regular vocational education classes this school year. , 

Does your cooperative have a special vocational education program for special 
education students. 

Yes No 

2a. If yes, identify the program and estimate the number of special education 
students enrolled. » 



PROGRAM TITLE ESTIMATE NUMBER OF THE STUDENTS ENROLLED 

• V 



Estimate the number of special education students who have completed vocational, 
education programs in the school year 1974 -75. 

3a. How many of the number estimated above would you think are presently | 
employed? '"t . . 

Estimate the num^l'r of special education students who were referred to the vocational 
Admission » Reveiw, and Dismissal Committee. ■ .--f 



4a. How many of the students estimated above would you think were enrolled .in 
vocational education programs? 

There are many possible reasons that havef^'prevented special education students fr«9p <t 
being enrolled in regular vocational education programs. In the space below pleape | 
indicate why special education students have not deen enrolled In regular vocatiopal 



education programs i'n the school districts in your cooperative. . 



-7 ■■ t 
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What type of services and/or programs are needed to enable more special education 
students to enroll In regular and/or special vocational education programs? Below 
are some examples of possible services and/or programs. Please circle the three that 
you think would be most helpful. 

a. Vocational evaluation - the systematic measurement of aptitudes. Interests ^ and 
work attitudes. . . 

b. Curriculum modification - minor modifications of the curriculum and the demands 
that are made of enrolled students. 

c. Learning support - assistantce In the form of meetings outside of scheduled 
class times where assistance Is provided to help students achieve the objectives 
established. Such assistance may be provided by persons employed specifically 
for this purpose. 

d. ^Liaison seirvices — ^ssfstancfi in* the form of coordination between special 
education teachers, vocational .education teachers, and other significant 
school personnel whb could be helj^fi^L to the student. Such assistance may 
be provided by petsQns* emffloyed^' specif ically for this purpose. 

'e. Teacher aides assistance in. the form d£ addltipn Instructional personnel 
to help students achieve the obj^ctlv^ established. 

. '^\r r. ' . ^ - - ■ ' ■* ' 

Please include any comments^concerrtlng vocatio^l education programming for 
special educatioi}^ students. ^^ ^ ' 



• / 
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RESPONDENT'S POSITION: 



11 Does your school district have A special vocational ed. program for the 
handicapped' (VEH) 

Yes V No 



If yes: What is the name of the program? 

NAME 



NUMBER 



How many students would you estimate that there are in each of these programs? 



Are there any special education students who are enrolled in regular vocational 
education classes. . 



If yes: How many? 



Yes 



No 



There are many possible reasons that have prevented special ed. students from 
being enrolled in regular vocational ed. programs\ Please indicate why special 
ed* students have' not been eitrolled in regular vocational ed« programs in your 
school district. 



handicap ^oo severe 
Scheduling problem 

Quota filled by non-Sp.Ed. 

Sp.E. Students have little 
success in voc. ed. programs 

Special assistance required 
not available 

Special facilities needed 
not available 



Voc.ed. personnel on Voc. ARD 
^ Comm. did not recommend placement 

Parent did approve enrollment in Voc. Ed. 

Safety 

Sp.Ed. not referred by Sp.Ed. to Voc. Ed. 
ARD Comm. for placement 

Student not adequately prepared for Voc. E 
Didn't succeed in 2 we.ek trial period. 



Sp.Ed. personnel on Voc. 
ARD comm. did not recommend 
placement 



Other : 



4. What do you think that TEA should do in order to enable more Sp. Ed. students to 
take advantage of both regular and special vocational ed. programs? 
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